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Introduction to the Cluster Group Handbook
The Teacher Advancement Program is a systematic framework for improving the quality of teaching and learning in a school.  Included in the TAP model is the creation of a vehicle for ongoing, applied professional growth
: the cluster group. This handbook is a guide to leading and participating in professional growth cluster groups. The material is not exhaustive since much cluster work must be tailored to each school’s specific students’ needs. 

Ongoing, applied professional growth takes place two or three times per week during the school day within cluster group meetings. In a TAP school, the cluster groups are the basic unit for teacher professional growth for all teachers. Based on the best available student data, cluster groups are specific, focused and strategy-driven.  Their general purpose is to systematically implement the school plan on the classroom level. Clusters achieve this goal through the introduction, preparation and continual reinforcement of instructional best practices for classroom use. Student work is consistently referenced to determine the success of these strategies and to identify additional areas of need. 
Cluster groups are led by master and/or mentor teachers. During leadership team meetings, cluster goals and long-range plans are developed to ensure alignment to the school plan.  As cluster leaders, it is master and mentor teachers’ responsibility to ensure that individual meeting goals/activities connect to the school plan and are supported with follow-up for proper classroom application. The TAP Leadership Team provides cluster group oversight, regularly reviewing each group’s goals, activities, outcomes, and follow-up in the classroom. 

STEPS for Effective Learning

As was described in the “Preparing for Success in a TAP School” workshop, the STEPS for Effective Learning is the basic framework for professional development in a TAP school. By creating a systematic approach for classroom interventions, the STEPS for Effective Learning improve teachers’ ability to make sound instructional decisions, and provide the structure to more efficiently and effectively increase student achievement. The following graphic illustrates this framework for learning and therefore drives responsibilities of the master and mentor teachers.
The STEPS for Effective Learning Applied to Cluster Groups
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STEP 1 – The identified need for clusters begins with the school plan. The need is then narrowed toward a more specific focus through the administration of benchmark assessments. If the information from the benchmark is still broad in terms of defining individual student errors, or too much time has passed for data to be relevant, members should give classroom assessments to determine the scope of their individual student need.  The more specific and clearly defined the student need is, the easier it is to identify appropriate activities for each of the following STEPS and to achieve growth in student performance. 

STEP 2 – We begin STEP 2 with the assumption that through the refinement in the instruction of that the skill or area identified the students will become more successful.  There are two reasons for this need. Either the current curriculum/program is not being implemented proficiently or the school may have a hole in the curriculum/program that needs to be filled with supplemental resources. Given this, the new learning in cluster will either be working to perfect the teachers’ ability to teach the current curriculum/program, or the development of appropriate new strategies aligned with the student need. To be disseminated in cluster, the master/mentor teachers must have applied the strategy and showed student growth in their own classroom. In addition, the master/mentor must understand the strategy in depth to properly teach it to the cluster members who in turn use it within their own content areas.  This way, teachers are able to skillfully transfer the strategy into their classrooms.
STEP 3 – Everything done in cluster should have a direct application to the classroom and student achievement. Now that teachers have clearly defined the need or problem and have found research-based strategies or techniques for addressing the problem or need, STEP 3 allows teachers the time to develop those strategies and techniques for their classroom, under the guidance of the master and mentor teachers. Teachers will use the standards they are required to teach while implementing the new learning. During this STEP, time is used during the clusters for modeling the new skill, with explanations of each aspect, practicing in order to refine the skill, team teaching in order to see the skill as it is implemented, and receiving intensive feedback from colleagues through peer coaching within the cluster meeting and in the classroom. As teachers acquire new learning, they should be implementing ongoing student assessments and continually referencing the results to determine each strategy’s effectiveness. 

STEP 4 – As teachers begin to apply the new learning in the classroom, there is a need to continue to provide support until the skill is mastered.  That support in the classroom comes in the form of demonstration teaching, modeling, practicing, team teaching, and observation, with feedback by master and mentor teachers in multiple classroom settings.  Master and mentor teachers also provide release time for career teachers to observe other career teachers who are exemplary in the strategy or technique.  Again, the consistent review of student work should act as a reference point to determine the effectiveness of the strategy or technique.

STEP 5 – Step 5 is closely tied to STEP 1. An aligned post-test should be given to track student growth as a result of the intervention. This data should not be measured in the form of an average but rather by increased proficiency levels of ALL students through examination of each sub-group.  Evaluating the impact of new learning implemented in classrooms will also help the cluster group members identify additional problems, needs or areas of further refinement.  Thus, the insights from this evaluation lead directly back to STEP 1, and the cycle starts over, either by refining the skill area or by addressing a newly identified problem(s) or need(s).

The handbook is divided into five main sections – Evaluating the Quality of a Cluster Meeting, Applying the School Plan, Cluster Leader Expertise, Cluster Documentation and Individual Growth Plan. Throughout the handbook you will see the symbols from the STEPS for Effective Learning showing the correlation of the information to the STEP in the learning process.

Section I

Evaluating the Quality 
of a Cluster Meeting
“The best thing to invest in right now is collegiality.  

The number one skill that teachers will need 

is to be team-based, collegial, 

sharing their knowledge and wisdom.”

- Alan November

Introduction

An important use of the STEPS for Effective Learning is evaluating the effectiveness of cluster activity and learning.  The STEPS for Effective Learning can also be applied to a master and mentor leading a cluster group.  As such, STEP 5, “Evaluating the Impact,” has a particularly important role in helping master and mentor teachers improve cluster groups so that they are most effective.  

As a routine operating procedure, administrators, master teachers and mentor teachers should evaluate clusters that other master and mentor teachers are leading.  Each cluster leader should be evaluated once a month, using the cluster rubric, as they lead a cluster group.  The evaluation should be followed by a coaching session, using the cluster rubric as the basis of the discussion.  This rubric is also a good tool to guide the cluster leaders’ 
self-reflection.

In this section, you will find the cluster rubric* and a brief explanation for each section of the rubric.  The cluster rubric should be used to assist in preparing for a coaching conference to improve cluster group leadership and effectiveness in accurately applying the STEPS for Effective Learning.  There are also several cluster group scenarios, which can be used to help guide understanding of proper cluster topics and procedures.   
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*See next page for full version of the cluster rubric.
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Cluster Rubric
(for use when observing a cluster group meeting)

	5
Exemplary
	3

Proficient
	1

Unsatisfactory

	Expertise of Leader:

The leader demonstrates expertise when  presenting new learning as evidenced by his or her ability to:  
· explain the material 

· provide relevant examples

· clearly identify the critical attributes

· redirect teacher questions when necessary 

· ask higher order  questions 

Leader as Facilitator:

· Begins meeting with link to previous learning and references to the long-range plan in a brief and systemic manner.
· Is prepared with appropriate materials and activities that have been applied to cluster members’ students.  

· Provides an agenda with measurable outcomes, aligned assignments and definitive follow-up.
· Establishes a strong sense of purpose which connects what they are doing to the classroom and student learning. 
· Effectively and actively assists all members to develop competency during cluster time. 

Member Participation/Preparation:

· All members participate and actively apply learning that increases instructional proficiency in their classrooms.

· Members are prepared and have completed preliminary assignments which are directly connected to the students they teach. 

· During this meeting, significant student information/artifacts are used to inform decisions.
Quality of Content:
· Is part of a logical, clearly defined continuum of teacher learning that increases student learning.

· Is documented with significant increases in student achievement.

Cluster/Classroom Connection:

· There is an immediate application of teacher learning into the classroom as a result of what takes place during cluster.
· Specific M/M classroom follow-up is planned to ensure all members effectively transfer new learning for their students in the classroom.
	Expertise of Leader:

The leader demonstrates adequate knowledge in presenting materials as evidenced by his or her ability to:  
· explain the material 

· provide relevant examples

· clearly identify the critical attributes

· redirect teacher questions when necessary 

· ask higher order questions 

Leader as Facilitator:
· Begins meeting with link to previous learning and references the long-range plan.

· Is prepared with appropriate materials and activities.

· Provides an aligned agenda with outcomes and adequate information.
· Establishes a sense of purpose.
· Assists all members to develop competency during the cluster time.

Member Participation/Preparation:

· All members participate and actively apply learning to their classrooms.

· Members are prepared and have completed preliminary assignments.

· Significant student information /artifacts are used/referenced to inform decisions. 
Quality of Content:
· Is part of a logical continuum that increases student learning.

· Is substantiated with documented success that increases student achievement. 

Cluster/Classroom Connection:

· There is application of teacher learning into the classroom as a result of what takes place during cluster.
· Plans are made for M/M follow-up to ensure effective transfer regarding the classroom/cluster connection.
	Expertise of Leader:

The leader does not demonstrate knowledge about materials being presented as evidenced by his or her inability to:  
· explain the material 

· provide relevant examples

· clearly identify the critical attributes

· redirect teacher questions when necessary 

· ask higher order questions 

Leader as Facilitator:

· Begins meeting without adequate link to previous learning through the long-range plan. 

· Is unprepared and without appropriate materials and activities.

· Has no agenda, or it is without adequate information.
· Does not establish a purpose as to why members are engaged in the activities/learning. 
· Extends insufficient effort to assist all members in developing competency during the cluster time.
Member Participation/Preparation:

· Members do not participate in learning that applies to their classrooms. 

· Members are not prepared to learn.

· Significant student information /artifacts are not used to inform decisions. 

Quality of Content:
· Is not part of a logical continuum that addresses ways of increasing student learning.

· Is not substantiated with documented success that increases student achievement.
Cluster/Classroom Connection:

· There is not a clear crossover into the classroom as a result of what takes place during cluster.
· Plans are not made or are non-specific regarding M/M follow-up that ensure effective transfer regarding the classroom/cluster connection.


Expertise of the Leader
In order for a cluster to be effective, the leader must not only be expert in content but also in teaching the content to others.  Following is a brief explanation of each of the bullets under the “Expertise of the Leader” section of the cluster rubric. Before applying the cluster rubric to an observed cluster, it is recommended that the observer visit Section III: Cluster Leader Expertise for a more detailed understanding of leader expertise necessary for guiding cluster learning.  
	Ability to Explain the Material


The cluster leader must be able to present a coherent explanation of the material being presented.  Whether the cluster leader is presenting a research base that supports an instructional strategy or presenting the instructional strategy itself, there are several things the cluster leader should do.

The cluster leader must spend time before the cluster meeting researching and applying anything to be presented.  When the cluster leader will be presenting research, he or she should be making connections between what is happening in a real classroom and the literature/research that he or she will be presenting.  This knowledge should be clear during the explanation to cluster members. 
When the cluster leader will be presenting an instructional strategy, he or she should be paying particular attention to the critical attributes of the strategy in order to effectively teach it to others.  All information should also be presented in a logical order that is sequenced and segmented to allow teachers to accurately apply the new learning in their classrooms after each cluster. 

	Ability to Provide Relevant Examples


Relevant examples are used to assist career teachers in their understanding of the new learning of strategies.  Since the cluster leader applies the strategies in his or her classroom, he/she is able to collect relevant examples of student work to use during his or her presentation to the cluster.  These examples will have more meaning to the cluster leader and cluster members because they will include students that all of the teachers know.  By doing this, the cluster leader begins to move from a theoretical basis to one with more direct application.  The cluster leader is also able to add greater detail to the example by explaining the reasoning and research behind it.
	Ability to Clearly Identify the
Critical Attributes


It is essential that cluster members understand the critical elements of a strategy.  Only then will they be able to move to deeper levels of understanding -  the result being their ability to transfer the learning to a variety of instructional settings and subjects.  Again, as a part of the process, the cluster leader should first apply the strategy in his or her own classroom.  During this application, the cluster leader must identify each of the critical attributes of the strategy so that he/she can present them effectively and clearly during the presentation in cluster while using student work examples.

	Ability to Redirect Teacher Questions When Necessary


The exemplary cluster leader is able to use communication skills to assist the cluster in moving toward its goal of improving student achievement in a specific and targeted area.  Often in clusters, members will tend to cause the discussion to wander.  An exemplary cluster leader will recognize when this is happening and use good communication skills to refocus the questions and discussion back onto the topic at hand.  The skills of questioning, paraphrasing, summarizing and valet parking are used most often to redirect the group back onto the topic presently being studied.  (This is further explained in detail in Section III: Cluster Leader Expertise.)

	Ability to Ask Higher Order Questions


An exemplary cluster leader effectively uses higher order questions in order to lead cluster members to deeper levels of understanding about strategies and student performance.  The questions should cause the cluster members to think and make connections between teacher learning and student achievement.  These questions should generate discussion among cluster members because of the difficult nature of answering them.

Leader as Facilitator
As the cluster leader, the master and/or mentor teacher is responsible for making certain that the meeting is effective and time-efficient. This section of the cluster rubric utilizes pacing and structure toward this goal.

	Begins Meeting with Link to Previous Learning and References to the Long-range Plan in a Brief and 
Systematic Manner


As a part of the cluster protocol, the cluster leader should take no more than the first five minutes of cluster to remind participants what they were doing in previous cluster meetings, what they will do today, and how both of these fit into the cluster long-range plan and the school plan.  This provides members with a sense of accomplishment, purpose, and security in knowing there is a plan. 
	Example:
 “Yesterday, in all your classes, you asked specially designed questions as a form of student assessment. Today, we are going to begin cluster studying the student responses. This informal assessment will provide us with some information about how our instructional interventions have impacted student learning. When we find where students are still weak in their ability to make inferences, we will spend some time reinforcing elements of the intervention.  Of course, our ultimate goal is to increase student achievement in reading comprehension with our cluster goal for this quarter being to increase students’ ability to make accurate inferences.”


It is also important that during the meeting the cluster leader provide internal summaries and references to the cluster goals.  

	Example:
 “Wow!  We have discovered that our students answer inferential questions on tests when we ask more inferential questions orally. How will this help us accomplish our goal?”  Notice the use of a higher level question in this example.



	Is Prepared with Appropriate Materials and Activities That Have Been Applied to Cluster Member’s Students


Part of making certain that the pacing of a cluster is not a problem is to make sure that the cluster leader has the appropriate materials and has thoroughly planned the activities.  As mentioned earlier, it is imperative that the cluster leader has already applied the new learning into his or her own classroom.  This will provide real examples of student work from the classroom, which can be used to enrich instruction for cluster members, thus adding to the cluster leader’s credibility.  The activities and materials should have a direct link to the new learning and be sequenced and segmented in such a way to ensure effective use of members’ time.  This means that the cluster leader must read all materials ahead of time and identify the essential information for the cluster members.  By identifying essential information, the cluster leader focuses discussion only around pertinent information, and time is spent more efficiently.  

	Provides an Agenda with Measurable Outcomes, Aligned Assignments, and Definitive Follow

Up


The cluster meeting record serves as the agenda for the meeting.  The record should be sent to the cluster members before the meeting, but the cluster leader should also have at least one extra copy.  Each record should have an outcome for the meeting (discussed in Section IV: Documenting Data-Driven Cluster Groups) that answers the question, “What should cluster members know and be able to implement in their classroom by the end of THIS cluster meeting?”  The outcome should clearly and logically fit into the cluster long-range plan.  The assignments should match the outcome.  Finally, the follow-up should be specific, indicating who will do what and by when.  It should also specifically identify how and when, before the next cluster meeting, the master and mentor teachers will provide follow-up in the form of demonstrating, modeling, team teaching, and peer coaching in the cluster members’ classrooms.

	Establishes a Strong Sense of Purpose Which Connects What They Are Doing to the Classroom and Student Learning


Each cluster begins with a link to the previous meetings, the cluster plan, and the school plan.  For a majority of teachers, the connection between their classroom and the school plan is not always clear. One way to make the connection clear is to constantly reference student work. The exemplary cluster leader will constantly tie the new learning for teachers in cluster back to their classrooms and to improved student learning.  These connections are made with statements and by asking higher order questions.  The effective cluster leader naturally infuses these comments and questions throughout the cluster, instead of just at the beginning and/or end.

	Effectively and Actively Assists All Members to Develop Competency during Cluster Time


The cluster leader must begin to develop a sense of responsibility for cluster members’ learning.  The leader must also see their role as helping teachers become expert using the strategies in their own content area to improve student achievement.  The effective cluster leader will use clear explanations and examples that identify the critical attributes and include questioning, paraphrasing, and summarizing.  Finally, they need to allow time to develop the learning for the classroom to assist teachers in developing competency.  However, the effective cluster leader also recognizes that true new learning must be applied with support, so they specifically plan for providing that support in every teacher’s classroom.
Member Participation/

Preparation
Proper preparation is essential for making the most of the limited time for clusters.  It is just as important for cluster members to come to cluster meetings prepared as it is for the cluster leader.  Adults have free will and sometimes choose not to be prepared.  However, this should not lessen the cluster leader’s expectations of the members.  If a cluster member is consistently unprepared for the cluster meeting, the issue should be addressed by the school’s administration.

	All Members Participate and Actively Apply Learning That Increases Instructional Proficiency in Their Classrooms


The cluster leader should continually engage cluster members in the learning process.  Cluster activities and learning should be designed in such a way that cluster members are required to be active.  Activities must be more than discussing a topic; they should engage members in practicing and developing their skills. When a cluster member is reluctant to participate, the cluster leader should involve the member through questions and collaborative work.  

Cluster members should also see cluster as not only a time for obtaining new learning, but also a time where they can develop and individualize that new learning for their own classroom and students, with support from the master and mentor teachers.  When cluster members have time to develop the learning with support, they are more likely to implement the new learning into their classroom.  It is also imperative that the master and mentor teachers provide assistance in the classroom as the cluster members implement the new learning.

	Members Are Prepared and Have Completed Preliminary Assignments Which Are Directly Connected to the Students They Teach


There are three types of preliminary assignments.  They are:

· To bring back student work
· To bring materials needed to develop the strategy
· To read/watch reference materials to increase teacher understanding of new learning being presented
At the end of each cluster meeting, the exemplary cluster leader makes assignments for cluster members to complete before the next cluster meeting.  The expectation that cluster members will always bring something back to cluster as a result of doing the assignment should be established early.  

Cluster members will also need to bring materials that support the new learning that will occur.  These materials could include items such as a guided reading book, a lesson plan, content standards, etc.  These materials almost always include student artifacts.

In addition, the cluster leader will need to make preliminary assignments to set the stage for the new teacher learning. These activities might include reading part of an article, watch a portion of a lesson video, visit an Internet site, etc. One important point to make at this juncture is that the activities must have a clearly assigned and communicated purpose.  For example, if teachers are to read a part of an article, they need to identify two key elements from that article.  If they are watching a TAP video in which the teacher uses a particular reading strategy, the cluster members need to write down the steps that she went through or the directions she gave.  

All required assignments and materials should be noted on the agenda, which is sent to cluster members prior to each cluster meeting.  
	During This Meeting

Significant Student Information/Artifacts Are Used to Inform Decisions


In order to move cluster learning from a theoretical exercise to one of meaningful application, student information and artifacts must be used.  EVERY cluster must analyze student work/data in order to guide the cluster process.  Using student work in this manner becomes an informal way to assess student learning as a part of the cluster long-range plan.  Since it is impossible for cluster members to analyze every piece of student work during the limited time for cluster, teachers are expected to do some of the analysis before the cluster meeting.  As a normal mode of operating, an effective cluster leader will ask members to analyze student work from the application of new teacher learning in the classroom and to bring samples representing various attainment levels back to the cluster.  Cluster members are then are able to focus on how to modify the strategy for use with different groups.  The student artifacts also show changes in student achievement, thus allowing the cluster to make informed decisions about when to move to the next strategy and when additional work on the same strategy is needed.  
Quality of Content
The quality of the content presented during cluster is vital to the success of improving student achievement.  Cluster leaders must choose content that is directly aligned to the school and cluster plan.  They must also choose content which has been proven in the research, as well as in their own classroom, to have a significant and positive impact on student achievement.  When making cluster content decisions, leaders must also know what programs/curriculum already exist in the school and how well they are being implemented.  Trying to add strategies onto a weak instructional core can cause fragmented interventions with few results.
	Is Part of a Logical

Clearly Defined Continuum of TEACHER Learning That Increases Student Learning


Just as the sub-objectives in a lesson have to be logical, aligned, and presented in the correct order, so does the learning for a cluster.  The cluster leader should use the school and long-range cluster plans and the cluster records to design the teacher learning so that it accomplishes the goals in a systematic fashion.  Each cluster should directly connect to the meetings preceding it and the ones following it.  New teacher learning should build on what teachers have already learned and mastered.  The exemplary cluster leader also helps cluster members to make those connections.

	Is Documented with SIGNIFICANT Increases in Student Achievement


In order to document changes in student achievement and directly relate those changes to the teacher learning, the teacher learning must be focused and specific, and also connected to student learning with ongoing and varying levels of assessment.  The assessment should be tightly aligned to the intervention being implemented in order to create a direct relationship between the intervention and changes in student achievement.  Cluster members must also be able to show plans for students not making the expected gains. For this to happen effectively, gains must be examined according to levels of proficiency rather than using averages which ultimately limit the identification of individual student needs.
Cluster/Classroom Connection

Classroom follow-up is essential because it ensures that weekly cluster learning is reaching the classroom.  It also indicates whether the master and mentor teachers are supporting career teachers’ progress in applying the new learning proficiently. The only interventions that will assure increased proficiency within the classroom are those that take place within the classroom.

	There Is an Immediate Application of Teacher Learning into the Classroom
as a Result of What Takes Place
during Cluster


Cluster learning must be segmented so that something is ready to be implemented in the classroom from each cluster meeting.  

	Specific Master/Mentor Classroom Follow

Up Is Planned to Ensure All Members Effectively Transfer New Learning for Their Students in the Classroom


Master and mentor teachers must not only be concerned that the new learning is being implemented in the classroom, but also, and more importantly, they must be assured that the new learning is being implemented ACCURATELY.  Accurate application increases the likelihood of increased student achievement and the cluster members’ ability to transfer the new learning to different teaching situations.  For different cluster members, master and mentor teachers will need to provide different levels of support on the following continuum.  
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As a part of each cluster meeting, the leader should plan specific follow-up activities with each teacher in their classrooms to ensure that the new learning is accurately applied.


Scenarios Helping to Define Cluster

Following are scenarios which help to define appropriate cluster group activities as part of Ongoing Applied Professional Development.  It is important for the cluster leader to recognize the importance of each type of meeting necessary for the general operations of a school, and the role of each, in order to best define the unique purpose of the cluster meetings within a TAP school.  The following scenarios help to define each staff meeting, teacher-plan time, staff development meetings, and cluster group meetings.

	Cluster Group Scenarios
	GOAL:  Increase each member’s teaching proficiency in order to increase student performance.  

Which scenario is a true cluster and will best meet the goal of increasing student achievement?

	Scenario A
	Scenario B


	Scenario C
	Scenario D

	General Description:

Administration (building or district) has some information that they need to disseminate.

The meeting time is used to discuss a management decision (i.e., schedule the special teachers for Title I reading, talk about when pull-outs can be scheduled, define the building philosophy for second language learners or talk about how parent night will be organized).  

Possible activities include:

· Discussion around schedules

· Discussion around “switching kids” for grouping based on schedule needs (i.e., pull-outs)

· Discussion about school management issues
Possible topics addressed:

Any scheduling or management issue
Orientation of This Meeting:

School or district level management

Major Guard Against:
Tendency is to remain at the management/ organizational level (i.e., staff meetings) without moving to the level with a direct effect on student achievement and instructional improvement.

Suggestion:

Schedule additional staff meetings to take care of school management and organizational issues, and reserve cluster time for learning about improved instruction and student achievement.   
	General Description:

A group of teachers know they want to teach a topic (i.e., Colorado History) next month.

They decide to use meeting time to outline what major topics will be covered during the unit (i,e., Native Americans, Fur Traders, Miners, etc.) and list the Standards covered in the unit.  They create an outline of the unit including materials needed, resources, books, guest speakers, major activities, and how they will assess and when they will assess.

Possible activities include:

· Curriculum Mapping

· Plan for what to teach, who to teach, and when

· Schedule trading groups between classes in order to allow teachers to teach topics of strengths or interests
· Planning for student groups by achievement levels

Possible topics addressed:

Any content/curriculum area

Orientation of this Meeting:

Curriculum and Planning

Major Guard Against:

Tendency may be to remain at the content knowledge and understanding level without aligning teacher behaviors (instructional strategies) with student needs (student performance).

Suggestion:  

Look to what students must know and be able to do and how that might be measured.   Schedule additional staff meeting, department or team planning meetings for curriculum planning.
	General Description:

A group of teachers agree on an instructional strategy or program they are interested in learning more about (i.e., Guided Reading or Spelling Program).

They decide to use meeting time to learn more about that instructional strategy by sharing professional readings, inviting a specialist to visit cluster with expertise to share, view a video about that instructional strategy, and talk about how they can implement that strategy in their own classrooms.

Possible activities include:

· Invite a Specialist to share expertise (Literacy or Math Coach, ESL/SLA expert).

· View an instructional video and discuss instructional practices related to the evaluation rubric (i.e., “Instructional Best  Practices”)

· Share professional readings

Possible topics addressed:

· Guided Reading or Guided Math

· ESL/SLA Strategies or Sheltered English

· Differentiated Instruction

· Using Technology

Orientation of this Staff Development Meeting:

Teaching Strategies & Best Practices

Major Guard Against:  

Tendency may be to remain in the theoretical (content knowledge of the research about the strategy) without moving to application level (examining student performance, developing and applying the strategy to classroom).

Suggestion:  

Look to the students and how the instructional strategies are actually working in a measurable way to improve student performance.  Work for direct application of cluster activities to the classroom application level. 
	General Description:
A group of teachers determine an area of student need (i.e., identifying and using relevant details) that will be their focus for cluster work aligned with the school plan.

They use meeting time to identify what students are expected to know and be able to do and to learn specific instructional strategies necessary for helping students grow in that area of need (i.e., reading and writing strategies for identifying and using relevant details to make their reading/ writing more interesting). They develop each strategy and use it with master and mentor teachers observing and modeling in classrooms.  They return each week with student work as a basis for discussing how each strategy is working.
Possible activities include:

· Invite Specialist to share expertise in specific area of need for instructional practice with specific students (Literacy/Math Coach, ESL/SLA expert).

· Discuss Professional Readings as they relate to specific area of need for improved student or teacher performance.

· Other activities with direct application to the student level

· Develop the strategy one part at a time for implementation in their classrooms

Possible topics addressed:

Any area of student need identified by assessments and measured to show growth as directed by the school plan
Orientation of this Meeting:

Student performance resulting from improved instructional practices and teaching strategies 

Major Guard Against:  

Tendency may be to lose sight of other learning areas while focus is very tight in one area.  

Solution:  Continually ask what instructional best practices may be carried over or transferred to other content areas.

Tendency may be to remain theoretical without moving to the application level. 
Solution:  Plan for direct application of each segment of learning.

Suggestion: 

Continue to look to the students and what is working or not working in a measurable way to improve student achievement.  Continue to work for a direct application of cluster activities to the classroom application level. 


	Focus: Staff Meeting
	Focus: Plan Time
	Focus: Staff Development
	Focus: Student Performance through Ongoing Applied Professional Growth

	THIS IS NOT CLUSTER WORK!

This is not cluster work because it is not about increasing the teachers’ teaching capacity in order to improve student achievement.  While these activities must be a part of school operations, and have merit, they should not be carried out during cluster time.
Ask yourself, “Did we have to do these things before TAP?”  If the answer is yes, then continue to handle these matters in the same way that you did before you had cluster time.
	THIS IS NOT APPROPRIATE USE OF CLUSTER TIME.

Curriculum mapping is not an appropriate use of cluster time.
Schools and teachers should have been curriculum mapping before TAP, and they should continue.  Curriculum mapping should occur during planning time and departmental/grade level meetings.  

If a teacher is struggling with curriculum mapping, the master or mentor teacher should work one-on-one with that teacher.  If the problem is more broad, the master or mentor teacher should work with the department/grade level chair in order to plan how this can be addressed during departmental/grade level meetings.
	THIS IS STAFF DEVELOPMENT, but not yet Ongoing Applied Professional Development

This scenario reflects teacher learning in a focused and specific manner tied directly to the school plan.  Teachers should continue to develop the new learning for the classroom and apply it, bringing student work back to inform future work.

This scenario reflects some of the STEPS for Effective Learning.  Teachers identified a problem based on student need that was tied directly to the school plan.  They spent time learning strategies that directly align to the student need.  They may also develop and apply those strategies; HOWEVER, the development is not at the application level, so the application is not yet clear or specific.  Also, the master and mentor teacher follow-up is not clear.  In the scenario, there is no mention of using student data to inform decisions or to monitor increases in student performance.
	THIS IS QUALITY WORK FOR CLUSTER TIME.
Elements of Ongoing Applied Professional Growth evident in this scenario:

1. Segmenting and sequencing of new learning 

2. Direct application in the classroom 
3. The support of master/mentor teachers to ensure accurate application to student learning 
Of the scenarios above, this is the strongest.  It applies all of the STEPS for Effective Learning.  Teachers identified a problem based on student need that was tied directly to the school plan.  They learned new strategies directly aligned to the student need, developed the strategies and applied them to the classroom with master and mentor teacher follow-up in the classroom.  As part of the development and application, they continually relied on student work to inform decisions and monitor growth.  Throughout the entire process they evaluated the impact on student achievement levels with the assumptions that at the end of the implementation of the plan, there will be a more formalized evaluation of the student results.


Section II

Applying the School Plan to Cluster
 “We did not find a single case in the literature where student learning increased 
but had not been a central goal.”  - Joyce, Wolf, and Calhoun

Introduction

The leadership team is responsible for developing the school plan.  They use it to monitor the quality and effectiveness of TAP processes (cluster, IGP, mentor/master support, and evaluation processes) and the development of the STEPS for Effective Learning within each of these processes.  After the leadership team develops the school plan, it is the responsibility of the master/mentor teachers to apply the plan to cluster learning and classroom follow-up.
The school plan in a TAP school is a comprehensive plan aligning the work within cluster groups and individual teachers with school achievement goals.  It is a living document and should be used to regularly monitor progress by using frequent measures of student performance and examination of student work.  The focus is on achieving annual student goals through the application of research-based instructional strategies in the classroom and measurement of the progress toward the goals by using benchmark and teacher-made assessments. 
The only way to effectively apply the school plan is to understand the various levels of goals and assessments within the plan.  In this section, we will explain the critical elements and attributes of an effective school plan and define the levels of goals and assessments which will help guide cluster leaders to applying the school plan.   The process of using the school plan to develop cluster long-range plans will be developed in Section III – Cluster Leader Expertise and in Section IV – Cluster Documentation.  
Again, throughout this section, you will see the geometric figures which correlate to the STEPS for Effective Learning diagram below.  This should guide you in further understanding your role as a master or mentor teacher in improving instruction and student achievement.
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Critical Attributes of

an Effective School Plan

Not all school plans will look the same.  School plans vary depending on the size, configuration, and individual student needs within each school.  Effective school plans, however, all share very important critical attributes:  

· Goals - aligned at multiple levels within the school

· Assessments - aligned at multiple levels within the school

· Alignment between the goals and assessments being used

The more specificity the school plan is able to achieve, the more able clusters will be able to increase student achievement.  The focus for clusters is on activities designed to meet the needs revealed by the assessments.  This requires that the assessments and activities be carefully aligned with the goals.
	Examining Elements of a School Plan


The critical elements of an effective school plan include:
· School goals are developed based on  state/district assessments.  Progress is measured year-to-year using those assessments.

· Yearly cluster goals are dictated by the school goals and are measured using benchmark assessments.
· Shorter-term cyclical cluster goals stem from benchmark assessment data and are measured through teacher-made assessments which are aligned with both larger assessments.  This is where the specific instructional strategies are defined and developed in cluster.

An example of a school plan demonstrating the alignment of goals and assessments in two cluster cycles can be explained using the following graphic:

 SHAPE  \* MERGEFORMAT 



Graphically representing the work of clusters similar to this example also serves to simplify the communication throughout the school.  By helping to focus the work of each cluster group, all teachers can see where the school is moving.  This helps move the school plan into a plan of action.  

Levels of Goals 

Within the School Plan

Goals within the school must be based on specific student needs and written in terms of measurable student outcomes.  The more specific the goals within the school, the closer the teachers are able to get to the level of classroom application for improvement of student learning.

The school plan applies three levels of goals to bring into focus identified instructional and student needs:

· School-wide annual goals

· Cluster group annual goals

· Cluster group cyclical goals in a more specific area within their annual goal

Alignment of these three levels of goals is imperative to communicating the purpose of cluster group work for all cluster members and therefore focusing the work of the cluster group on a consistent basis.

School-wide Goals

School-wide goals identify general trends among large groups of students and overall achievement levels within sub-groups of students in the school.

School-wide goals are good in communicating the general achievement level of the school.  In this way, they move the leadership team towards defining more specific cluster goals matched directly to cluster members’ individual students.

However, due to the distance from individual student needs, these goals are not appropriate as cluster goals.

Cluster Goals
Cluster goals are defined by the school-wide goals and are made measurable using periodic benchmark assessments.  In this way they are subject to change as new information from the benchmarks is available. If the information stemming from the benchmark assessments is not specific or timely enough, then information from teacher-made assessments is needed to establish cluster goals.  

Cluster goals are established using the assessment data available specific to the cluster members’ individual students.  This specificity should allow teachers to make quality instructional decisions about what interventions are needed to best address student needs.  

	Example:

School Goal:  
All students will increase one level in math problem-solving as evidenced on the state test.
Annual Cluster Goal:
All students will increase one ability level in solving multi-step problems on the benchmark assessment.

Cluster cycle goals:

Cycle 1 = All students will increase one level in 2-step problems as evidenced by teacher-made assessment aligned with quarterly benchmark using multiplication.
Cycle 2 = All students will increase one level in 3-step problems as evidenced by teacher-made assessment aligned with quarterly benchmark using division.



Levels of Assessment 

Within the School Plan

Ultimately, the school plan should help the teachers answer these two questions:

· How do we use assessment data to drive instructional improvement?

· Will our students show growth on the annual state assessment?  If so, in what areas?

The school plan applies three levels of assessments to bring into focus instructional needs and to measure student gains:

· State/District Level Assessments

· School/Benchmark Assessments

· Teacher-Made Classroom Assessments

The following graphic demonstrates the use of these three levels of assessments to narrow the focus of cluster work on a specific identified student need:  
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Each level of assessment is cyclical in nature (serving as a pre/post) allowing the application of the STEPS for Effective Learning and focusing the work within cluster.  Each level of assessment also serves to measure the effectiveness of the plan. Data should always be in terms of increased student performance levels rather than averages.
	State/District Assessments


In TAP, annual state and district assessments are used to: 

1. Measure annual growth of students.

2. Point in the direction of possible instructional needs on a school-wide scale.

	Example:

The Leadership Team analyzes the data from the state test to identify that, while students are making gains in other content areas, Reading Comprehension is the area of the weakest student gains.

Furthermore, information provided by the state about the test reveals that the test requires higher level thinking be applied within three main skill areas tested:

· Main idea/relevant details

· Making inferences

· Summarizing text

However, due to the way state test results are reported, the team still does not know the specific errors students are making within the categories identified for intervention.




	School/Benchmark Assessments


After the state or district assessments have pointed you in a school-wide direction of student need, school or benchmark assessments are used to:

1. Measure periodic (quarterly) progress toward the annual growth goals.

2. Point you in the direction of more specific instructional needs, drawing cluster members closer to classroom application.

	Continuing the example:
If a benchmark test assessing main idea, making inferences and summarizing text is not already available, the Leadership Team develops one that can be used for the cluster group as a periodic measure of student progress throughout the year.

Through the administration of the test, they find that most student mistakes are on items that require understanding of complex directional words.  Therefore, the cluster plan becomes focused on improving student ability to identify main idea, make inferences, and summarize text by improving vocabulary instruction.



	Teacher-Made Classroom Assessments


When benchmark data is not specific enough or too much time has passed from the time of administration for its data to be pertinent, a teacher must give a pre-assessment directly focused on the specific or identified area of need ensuring the appropriateness of the intervention.

Regular teacher-made classroom assessments are used to:

1. Serve as a pre/post measure of student growth with a SPECIFIC identified purpose.

2. Identify specific students to target for instructional grouping and interventions.

3. Continually monitor student gains as a result of the interventions applied.

	Continuing the example:

In this school, the benchmark tests did not reveal enough information about what students did not understand regarding main ideas/relevant details.  The teachers created a formative assessment they could use as a pre/post sample of student work which identified the specific directional words that were being misunderstood: analyze and contrast.


Section III

Cluster Leader Expertise

 “All problems begin and end with communication.” 

– Margaret Meade
Introduction
Effective cluster meetings, having a positive impact on student achievement, require a level of expertise in the leader that will accurately teach, motivate, and guide instructional improvement tied to the
school plan.
With regard to leading a cluster group, expertise is having extensive knowledge about a topic and being able to use that knowledge to teach others to a level of proficiency.  It also includes the ability to honestly assess when one’s own level has not yet reached that of “expert” and to identify what is required to reach a level of expertise needed to lead cluster.  In order for master and mentor teachers to be truly effective, they must become expert at:
1. Identifying a specific student learning need 
[image: image9]
2. Selecting effective strategies for cluster 
[image: image10]
[image: image11]
3. Presenting information to adult learners using effective communication skills 
[image: image12]
[image: image13]
4. Providing quality follow-up in the classroom as part of the learning process 
[image: image14]
[image: image15]   
5. Accurately assessing effectiveness of interventions 
[image: image16]
The previous section of this handbook, Applying the School Plan to Cluster Groups, dealt mainly with STEP 1.  This section of the handbook is designed to assist master and mentor teachers in becoming more expert at leading cluster groups - through obtaining, developing, applying and evaluating new learning (STEPS 2-5).  
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Selection of Strategies 
for Cluster Learning
	Alignment to School Plan


Master and mentors should not randomly select topics for cluster groups.  The topics MUST come from the school plan which MUST be used to develop the cluster long-range plan.  By choosing cluster topics based on these plans, the master and mentor teachers will ensure that increasing student achievement in a focused manner remains at the forefront of every activity in which the cluster engages.

	Research-Based Strategies


Considering the school and cluster plans, the master and mentor teachers have to investigate and reinforce the research base behind the strategy to be developed in cluster and applied to the classroom.  
It is necessary that cluster leader examine existing curriculum/programs.  If it does not include the topic/skill to be developed or if it includes the topic/skill to be developed, and if teachers are implementing present resources to the full potential, then the cluster leader must look for outside strategies to supplement existing curriculum/programs.
First, the literature and research should be conclusive regarding the strategy’s impact on student achievement.  Strategies should be selected from credible sources.  Defining a credible source can sometimes be difficult.  Master and mentor teachers need to consider the work of those who are seen as experts in their field, sources that have positive student achievement results replicated in a variety of settings, and those which fully explain the strategy, complete with a thorough explanation of the critical attributes of the strategy.

Secondly, before a strategy is ready to be taught in cluster, it must be credible with one’s own students.  No research-based strategy, regardless of how prominent the name behind it is, should be presented in cluster until after the master and mentor have used it in their own classroom and can produce increased student achievement results.  There are several reason that this must be done.  First, using the strategy with students provides the opportunity for the master and mentor teacher to gather authentic student artifacts to use during the cluster meeting.  Next, it allows them to identify the critical attributes, along with the potential pitfalls of the strategy, as well as opportunities to effectively introduce elements of the TAP Instructional Rubric.  This “real” experience with the strategy also gives the master and mentor teacher the opportunity to focus on how to teach the strategy to adults.  Teaching adults is extremely different since metacognition regarding the strategy is essential.

	Example:  Selection of Strategies
Through an analysis of the school-wide data, the Leadership Team identifies reading comprehension as the target area for the school goal.  After administering a benchmark aligned to the state standards, the leadership team identifies “voice” as the area of greatest need for the students represented by the 6th grade cluster.  First, the cluster leader examines how teachers in the 6th grade cluster are presently teaching “voice” and finds that they are teaching it proficiently as prescribed by the current reading program.  This tells the cluster leader that supplemental strategies are needed.* The cluster leader takes time to identify the strategies in the research that have been shown to increase student achievement in voice and implements them into her own classroom.  During this time, she works to identify the critical attributes of the strategy, to gather student artifacts, to identify pitfalls and opportunities to bring in the instructional rubric, and to verify the increases in student achievement from the research using pre/post test data.  As a part of the long-range cluster growth plan on voice, the cluster leader has teachers give a pre-test on identifying voice in a passage in order to identify more specific errors with voice.  Then, by applying the STEPS for Effective Learning, the cluster leader teaches the members the strategies one at a time until they too could be considered expert in each of them.  

*Note:  If the cluster leader identifies that voice is taught in the current program, but is not being properly utilized, the cluster would focus on improving teacher proficiency in voice within the existing reading program.


Presenting Strategies
With Effective Follow-Up

	Preparation for Cluster Meetings


Proper preparation is the key to getting the most out of the limited time available for clusters.  In order to make certain that the time is used effectively, the cluster leader must consider what he/she, and cluster members need to do in order to prepare for the meeting.

Leader

The cluster leader must properly prepare for the cluster meeting in order not to waste the career teachers' time.  As part of the preparation, the cluster leader must have applied the strategy to students with proven increases in student achievement.  If outside research, articles, books, etc. are brought to cluster, it is necessary that the cluster leader read, analyze and prepare these for discussion with members using a plan for direct and immediate classroom application.  
Before presenting content in cluster, the leader should make sure to have all necessary materials and student work samples available.  It is also necessary that the leader has identified all of the critical attributes of the strategy in order to present it to the career teachers so they understand the “whats,” “whys” and “hows” behind the strategy.  The leader also must prepare an agenda* and send it to cluster members before the meeting.  The agenda should provide a measurable outcome, aligned assignments, and definitive follow-up.

*For detailed explanation of using cluster documentation, see Section IV: Cluster Documentation.
Members
Cluster member preparation is vital if clusters are to be effective and time-efficient.  As part of the follow-up from the previous meeting, the cluster leader should make assignments that have a clear purpose and help to set the stage for the next cluster meeting.  For example, if a cluster is studying ways to incorporate writing into the content areas and the leader wants members to read an article, there should be an explicit purpose for doing so.  
The leader could ask the members to come to cluster ready to discuss three key ideas pertaining to the strategy presented in the article.  This would help direct discussion in a more focused manner.  This same principle holds true when assigning teachers to examine student work. It is important that the leader tells the members what he/she wants them to identify in the work prior to the meeting.  For example, the leader could tell members to divide the student work into three categories — advanced, proficient, and needs work ​— with the skill to determine areas of need to be addressed.

	Sequencing and Segmenting Cluster Learning


The leader of the cluster must break the learning into manageable chunks for the career teachers.  After each cluster, teachers should have something that they can take back to their classroom to apply.  This skill is similar to teaching students in the classroom.  Given the time constraints, what is it that the leader wants teachers to be able to do accurately in their classroom before the next cluster meeting?  The cluster must assist all members in developing competency in the skill during cluster time.

The cluster leader should begin the meeting by making connections to the school goal, the cluster long-range growth plan, and the previous cluster meetings.  Cluster work cannot be in isolation.  These connections should ALWAYS tie directly to growth in student achievement.  This establishes a clear and strong sense of purpose, connecting classroom instruction and student learning.  

While there is no one protocol* for a cluster meeting, a sample is provided below as a guide:

· 5 min.—Introduce cluster topic and make connections to school plan, cluster plan, and student achievement.  

· 10 min.—Analyze (with a defined purpose) student work from the application/follow-up from the prior cluster meeting.

· 10-15 min.—Present new learning.  During this time the leader may model a strategy or part of a strategy while identifying the critical attributes.  Cluster members are able to ask questions and discuss the strategy as a part of this portion of the meeting.

· 15-25 min.—Develop the new learning for direct classroom application.  Cluster members should begin to develop the content for their own classroom.  The leader of the cluster should provide assistance and probe in order to deepen members’ understanding of the strategy and its application.

· 5 min.—Close the meeting with a review of the learning with critical attributes, identify the student evidence from the implementation of the strategy that members will need to bring to the next meeting, and develop a specific schedule for master/mentor follow-up in the classroom.

*See fully developed protocol in the Resources section.

	Effective Follow-Up


Follow-up is planned to ensure that all members effectively and accurately transfer the new learning back into the classroom.  Every cluster must have follow-up by the master teacher, the mentor teacher, and the career teachers back in their classrooms.  While the teaching and development of a strategy should include modeling and demonstration within the cluster group, it must also include modeling, demonstration, team-teaching and/or peer observation in the classroom with students and a conference about the experience to ensure teacher learning is aligned to student learning.  Below are explanations for each of these follow-up types:

Modeling/Demonstration Teaching

The leader teaches a lesson while the career teacher observes. Demonstration teaching episodes can last an entire lesson, be a specific part of a lesson, or involve a group of students within the classroom.

· The purpose of the demonstration/modeling should be clear to the career teacher.

· Instructional strategies developed in cluster supported by specific rubric indicator(s) are targeted. The leader provides an “exemplary” demonstration of the targeted area while the mentee records and reflects.
· After the lesson is modeled, the leader and career teacher discuss what the career teacher will apply next.
Team Teaching

The instructional leader co-teaches with the career teacher.

· While not as strong as having a teacher leader demonstrate the lesson, team teaching is an excellent way to address student needs and to provide some support for the career teacher to experiment with new skills and strategies.
· Example:  The career teacher is applying a new instructional skill using questioning to assist students in reaching higher level thinking.  As the career teacher and leader teach together, both are using questioning strategies and noting student responses, which they will use as the basis for debrief later.
Peer Observation with Feedback

The leader observes the career teacher while teaching and then provides feedback. Such coaching can take place outside the evaluation process or within it. 

· The most important aspect of this follow-up is to provide specific and productive feedback to the career teacher as new learning is being developed and applied in the classroom with students. 

· This feedback should lead to increased instructional proficiency and increased student learning.
Observation with Feedback from a 
Student’s Perspective

The leader is in the classroom and participates as a student while the career teacher teaches. 

After the leader role-plays the student, the career teacher participates as a student to further gain insight as the leader teaches.

· This form of classroom intervention is used to gain the student’s perspective.

· This intervention can be applied when a teacher is not presenting content information clearly.

	Example:  Presenting Strategies with Effective Follow-Up
The school plan has identified writing as the greatest area of student weakness.  The school goal is to have all students improve by at least one level on the state writing assessment.  (Those already making the top score will maintain that score.)  Using the quarterly benchmark data, the cluster plan was written to increase each student’s score by at least one level (with those already scoring the highest maintaining that score) on “details” as assessed by the state writing rubric.  Through an assessment of the current writing program, the cluster leader identifies that teachers are either not teaching graphic organizers or not teaching them effectively as a method of increasing detail in writing.  The master teacher takes parts of the existing program and chooses three key graphic organizers.  After teaching each in her own classroom and obtaining increased student achievement and student artifacts, the teacher takes the first one to the cluster on this topic.   For the first cluster, teachers come prepared having already read an article on using graphic organizers to improve student detail in writing and have identified two areas of personal growth based on the article.  They also bring student writing samples representing the strongest and weakest students in the area of details to use as a reference when developing the learning for their classroom.  The cluster leader then models the use of one of the graphic organizers, identifying the critical attributes and most effective methods of using the strategy.  Teachers take notes and ask questions as a part of the model.  Cluster members break into pairs to develop the strategy for their own content in their own classroom, referencing their students’ work, while the cluster leader circulates to provide assistance and to ask questions leading to a deeper understanding.  They end the cluster by reviewing the graphic organizer and the key points needed to use it effectively.  The cluster leader schedules follow-up in the classrooms and asks members to bring samples of the graphic organizer and the subsequent writing of at least four students of varying proficiency.  The teachers will score each piece using the “details” section of the state writing rubric and be ready to discuss areas where students need additional assistance.



Increasing Student Achievement with the Support of the TAP Rubric

The TAP Instructional Rubric is not the focus of teacher learning in the cluster.  However, a skillful cluster leader knows how to keep the focus on student learning and the cluster growth plan and integrate the parts of the rubric that support the learning of new strategies for improving student achievement.  The graphic below represents how a cluster leader integrates the rubric indicators into the entire process this.

In this graphic, data is used by the leadership team to develop a school plan based on the identified student weakness.  The school plan informs the cluster long-range plan so that the two are aligned.  The cluster leader then selects strategies to present in cluster that support the cluster long-range plan, thus supporting the school plan.  The skillful cluster leader also knows the target areas on each cluster member's IGP, as well as the indicators from the rubric where they need refinement.  

When teaching the strategies aimed at increasing student achievement, an expert cluster leader looks for opportunities to reinforce the learning on the IGP and to teach indicators from the rubric where they naturally fit into the strategy. In addition to evaluating the impact of the strategy on student learning, the skillful cluster leader will also evaluate the cluster members’ growth on the targeted TAP teacher rubric indicator.

	Example:  Supporting the teaching of a strategy with the teaching of a rubric indicator

Using the example on the previous page, the cluster leader decides to emphasize “Presenting Instructional Content” from the TAP rubric since this is an area of weakness for many members.  During the presentation of the graphic organizer, the cluster leader addresses how “modeling by the teacher to demonstrate his or her performance expectations” fits into the strategy, especially in teaching students how to use the graphic organizer.


Accurately Assessing the Effectiveness of Interventions

	Alignment 


The skillful cluster leader considers the following when evaluating the effectiveness of the cluster work:

· Post-assessment aligns to the pre-assessment.

· Assessments align with the instructional strategies developed in cluster.

· Assessments allow the data to be quantified showing student growth in the specific targeted skill. 
Cluster leaders should assist teachers in using pre/post formal and informal assessments as well as examination of student work on a regular basis to inform their decisions.
	Determining Further Needs


Evaluating the impact of the cluster interventions allows the cluster leader to track growth in the targeted areas and to identify areas where further refinement is needed.  This data should be used to determine when to move on to another 
strategy.  It also identifies areas in which students need additional support.


Tips for Communicating Effectively

For cluster groups to move forward, clear, effective communication is essential.  The leader who clearly expresses a message in a way that initiates positive and committed responses has learned to leverage knowledge, emotion, and interpersonal energy and is more likely to achieve his or her goals.

Leaders want to engage their team members in discussions while keeping discussions on track, moving forward, and staying focused on increasing student achievement through improved instructional practice.  There are four response strategies leaders can use, which will facilitate this process: applied questioning, valet parking, summarizing, and paraphrasing.

The communication skills presented in this section apply to all five steps in the effective learning diagram presented in the introduction.

Here are tips for communicating effectively in cluster groups:
· Increase objective listening capacity by:

· Not making value judgments

· Allowing the speaker to express his or her point fully before reacting

· Not second-guessing the message of the speaker

· Separating objective from subjective data

· Recognizing feelings and emotions in the speaker’s message

· Hone listening skills by acknowledging the listener in the following ways:

· Nodding your head

· Picking up on the last word or two of the speaker’s sentence and using it to reinforce the content

· Saying things such as “That’s good.  Does anyone else have anything to add?”

· Maintaining eye contact and an open body position

	Applied Questioning


· Questions can clarify, draw out, direct, and lead others to higher levels of       understanding.

· Questions always shift the energy from self to others.  Leaders who artfully apply that knowledge enlist greater participation.

· Questions can also be used to shift direction and redirect emotion.

Phrases that initiate questioning include:

· “Tell us what you agree or disagree with regarding…”
· “How do you perceive the following…”

Here are two examples of applied questioning:
Example 1                                        

As a part of a cluster growth plan helping students identify “main idea” and supporting the school goal of increasing reading comprehension, the cluster group is identifying the key elements to be included in a pre-test on main idea.  The topic digresses into how too many assessments are being given.  The leader is uneasy because the discussion is gaining more negative emotion.  She uses a question to redirect.  The question restates the goal: “How can we use the data to better focus our teaching and save instructional time?”  


[image: image18]
-- Cluster members identifying student weaknesses 
from pre-test results –

Example 2                                         

As a part of teaching a strategy for identifying “main idea,” the cluster leader is running a cluster meeting currently focused on perfecting the use of running records as a means of tracking student growth in identifying main idea. Several teachers begin another discussion about the shortage of leveled reading books. The leader redirects the group with a question: “Who can tell me why we must perfect our application of running records?”  After that, everyone refocused. The topic of the book shortage was “valet parked” for another meeting.
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-- Cluster members developing running records
 for classroom application --

	Valet Parking Issues


When members bring up other topics that are unrelated to the goals of the current meeting, a strategy must be in place for how to deal with this event. One such strategy is called “valet parking” the issue. When unrelated topics come up, the leader can valet park them for future agenda or other form of action. This is a way to validate members’ input without losing sight of the agenda.  The idea of “valet parking” implies that the topic can be retrieved as needed.

Valet Parking Example         

A cluster is focusing on ways to improve students’ ability to solve multi-step problems on the upcoming statewide test.  Cluster members begin veering off to students’ inability to comprehend written word problems. The leader could see that this was an important item, so she said, “I would like to valet park this topic for now so that we can focus and complete our plans to prepare our students for solving multi-step problems.  At the end of the meeting today, we will identify where in our long-range plan on solving multi-step problems we can add some math reading comprehension strategies.”
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-- Cluster members obtain new learning multi-step problem solving and how it’s tested on the state-wide assessment and identify a math reading comprehension issue to be further explored in future cluster meetings --
	Summarizing                   


Summarizing requires the leader to listen and respond for accuracy and emphasis.  Summarizing information ensures that everyone in the discussion is clear about what transpired.   

Here are some examples of starter phrases that lead to a summarizing statement:

· “There seem to be some key ideas expressed here…”

· “If I understand you, you feel this way about [describe]…”

· “I think we agree on this.  What we are saying is that we intend to…”

· “In talking about this issue, we have come up with three main points…”

	Paraphrasing


Paraphrasing is restating what the other person said in an objective manner even when emotions are interfering.  This form of communication can be applied when there is a need to sort out fact from emotion and excitement.  

Here are some sample phrases that can be used in the paraphrasing process:

· “You are saying…”

· “In other words…”

· “I gather that…”

· “If I understand what you are saying…”

· “You’re suggesting…”

· “As you…”

· “So, you…”

· “So there are a couple of things going on…”

· “You’re hoping…”

· “You’re thinking…”

· “You’re wanting…”

· “You’re wondering…”

· “Recapping…”

· “You’re feeling…”
	Guided Practice for Paraphrasing


When a statement sends mixed messages or appears to contain strong emotions, it may be necessary to paraphrase and label the statement for clarity.  This means separating out the emotion from the concern. 

When the statement is emotionally charged, the listener needs to validate the emotion or provide empathy and then give the content.  The paraphrasing template below provides a starting point:

“You are feeling [empathy] because [content.]”
An Example Using the Template
The statement is, “I can’t stand working with those students because they are downright rude!”
The paraphrase could be: “You’re feeling angry (empathy) because the students are not listening to what you say.” (content)

Paraphrasing helps separate the content from the emotion. The word rude is emotionally strong and carries a negative connotation, yet there is probably truth somewhere in what the teacher is trying to say. The listener must exercise empathy and get to the facts.

Once the facts are uncovered, it is easier for the listener to begin to problem-solve. Probing for more information is also a good idea for defusing a situation. Asking for more information such as, “Tell me more,” helps to further refocus the emotional person. “Yeah, they come in and they sit down and talk even after I start my lesson.”  Now the content is clearly disclosed so there is an opportunity for problem-solving. The listener can then ask a clarifying question: “What do you do to start the lesson?”  This question begins the problem-solving process.
Example of Paraphrasing Dialogue

Person 1: “I’m not sure I liked this lesson strategy because the students got frustrated when they couldn’t find the main idea from the confusing details.” 

Person 2: “So you didn’t like it because the students were confused by some of the choices they had.”

Person 1: “Yeah, I thought that the passages that I gave them had too many confusing details without a real point or one central main idea and that lesson was just confusing for everyone.”

Person 2: “So the lesson was confusing because of the piece of reading material.  What type of reading passage would have made the lesson more successful?”

Person 1: “Maybe it would have worked better if I had a piece of reading material that had one central idea, the way we practiced in cluster last week.  I think the strategy might have worked more smoothly if we had a reading passage more like the one we practiced with.”

Person 2: “Perhaps we should spend time in cluster clarifying and identifying the reading material needed for students to best learn main idea/detail skills with these strategies.”
For additional resources and web sites supporting communication skills for cluster group leaders and members, see the “Resources” section at the end of this handbook. 

Section IV –Cluster Documentation

 “We did not find a single case in the literature where 
student learning increased but had not been a central goal.” 

-- Joyce, Wolf, and Calhoun --
Introduction 

Once the goal of the cluster group work is determined using the school plan, the cluster leaders must then determine what activities are needed to accomplish it.  The two pieces of documentation described in this section are tools used for cluster activity planning and for evaluating the work of cluster.  However, it is worth mentioning again that the primary factor in evaluating cluster effectiveness is student results.

The two pieces of documentation described in this section are each meant to assess the quality and results of TAP-related efforts.  While some may complain that documentation is an “exercise in paperwork” without a purpose, the documentation in TAP is actually used as a tool to drive the process of improving student achievement by improving teaching performance. This documentation also assists the leadership team monitor the implementation of the school plan.

In this section, we will define each part of the Cluster Long-range Plan, and the Cluster Meeting Record, and explain how each assists the cluster leader in developing a quality cluster experience.  After a brief introduction to the components, examples of each are provided.  Finally, at the end of this section on documentation, completed sample forms from actual schools are included to demonstrate how these forms can be applied toward raising student achievement.

Again, throughout this section you will see the geometric figures which correlate to the STEPS of Effective Learning diagram below.  This should guide you in further understanding your role as a master or mentor teacher in improving instruction and student achievement.
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*See next page for full version of the Cluster Meeting Record Rubric.
Cluster Meeting Record Rubric

(for use when reviewing and scoring Cluster Meeting Records)

	5
Exemplary
	3

Proficient
	1

Unsatisfactory

	Goal

The Cluster goal:

· Has clearly defined results in terms of student learning gains

· Is directly aligned to the school plan

Outcomes

The Cluster outcome includes: 
· A clear link between what is being learned in cluster and the  implementation in the classroom to address identified student learning need

· Reference to the immediate and appropriate classroom application of cluster learning 

Follow-Up:

For career teachers, includes:

· Immediate and specific implementation of cluster learning
· The collection and analysis of student data to monitor the intervention

For Master/Mentors, includes:

· Scheduled appointments before the next cluster meeting to provide teachers with further assistance in the form of classroom-based demonstration/team teaching/ coaching 

Long-Range Plan

The cluster long-range plan includes reference to and quality implementation of all five of the STEPS for Effective Learning as evidenced by:

· High-quality pre/post assessments to monitor student work

· Appropriately sequenced/segmented high-quality new learning (proven application showing student growth) 

· Master/Mentor teacher assistance in the form of demonstration/team teaching to ensure all members effectively transfer new learning for their students in the classroom
· Continual monitoring of student work using formative assessments to determine whether intervention is effective
	Goal

The Cluster goal:

· Has defined results in terms of student learning gains

· Is aligned to the school plan

Outcomes

The Cluster outcome includes:
· A link between what is being learned in Cluster and the implementation in the classroom to address identified student learning need

· Reference to appropriate classroom application of cluster learning 

Follow-Up:

For career teachers, includes:

· Implementation of cluster learning
· The collection and analysis of student data to monitor the intervention
For Master/Mentors, includes:

· Scheduled appointments to provide teachers with further assistance in the form of classroom-based demonstration/team teaching/ coaching 

Long-Range Plan

The cluster long-range plan include the quality implementation of to all five of the STEPS for Effective Learning as evidenced by:

· Quality pre/post assessments to monitor student work

· Appropriately sequenced/segmented  quality new learning (proven application showing student growth) 

· Master/Mentor teacher assistance in the form of demonstration/team teaching to ensure effective transfer regarding the classroom/cluster connection
· Monitoring of student work to determine whether intervention is effective
	Goal

The Cluster goal:

· does not have defined results in terms of student learning gains

· is not aligned to the school plan

Outcomes

The Cluster outcome does not include:
· A link between what is being learned in cluster and the implementation in the classroom to address identified student learning need

· Reference to appropriate classroom application of cluster learning 

Follow-Up:

For career teachers, does not include:

· Implementation of cluster learning
· The collection and analysis of student data to monitor the intervention

For Master/Mentors, does not include:

· Scheduled appointments to provide teachers with further assistance in the form of classroom based demonstration/team teaching/ coaching 

Long-Range Plan

· The cluster long-range plan does not include reference to all five of the STEPS for Effective Learning and may contain any of these problems:
· May be assumed, unclear or indirect measure of how cluster learning is impacting student performance and learning
· May remain at the theoretical level of information for teachers without consistent and direct classroom application
· May emphasize a “list of activities” for teachers to do without examining student work to help monitor interventions applied


The Cluster

Long-Range Plan

The school plan provides the direction, and the STEPS for Effective Learning provide the framework for developing the cluster long- range plan. After the student needs have been identified and the direction of the cluster work has been determined using the school plan, the cluster leader then must go through the process of identifying appropriate instructional strategies needed to address the identified needs and develop a plan for teacher learning in cluster.  

The cluster long-range plan form is the TAP tool for developing this plan before the cluster begins working and then after the work as a tool for evaluating the cluster’s success when student results are available.

	The Cluster Goal


Cluster leaders must take the identified student need from the school plan and modify it into a specific and measurable cluster goal. To achieve this, benchmark data must be analyzed and referenced. The new, more narrowed and measurable goal will serve to guide the selection of strategies for interventions, planned using the cluster long-range plan.  The more clearly defined the student need is within the school plan, the easier to write a specific and measurable cluster goal.  

Cluster goals must be specific enough to drive the work of the cluster on the identified student need defined by the school plan.  Instead of “improving reading comprehension,” which could lead the work of different cluster members in different directions, the cluster long-range plan should identify the priority components of reading comprehension in which students need improvement. This information will better guide the work of the members towards selecting specific and appropriate instructional interventions.  Examples within reading comprehension may include “improving the identification of main idea using supporting details” or “improving making inferences when comparing different types of genre.”  

Every cluster goal must also be written in measurable terms identifying the means of assessment. When cluster leaders are clear on the assessment being used as a pre/post measure of student improvement, it is easier to write the goal in such a way that members can measure the success of their work through improved student performance. 

These assessments may also be benchmark assessments already in place within the school plan, if they give specific and timely information. If not, teacher-made assessments need to be administered.  The selected assessments will provide both the pre/post information for measuring success and also the information regarding specific student errors.  Armed with this information, the cluster leader is to better able plan the appropriate interventions to be developed in cluster.

Goals must also be timely.  In general, an appropriately segmented cluster goal within a long range plan should represent between 4 and 10 weeks with a pre and post test.  These should be monitored by the leadership team in order to best accomplish the achievement goals on the school plan.

	Note:  Cluster goals should be written in terms of increasing proficiency levels of all students rather than in the form of average, which do not provide the information teachers need to identify individual student growth or specific needs for further intervention.  




A sample cluster long-range plan form, demonstrating a cluster goal, is provided on the following page.

Cluster Long-Range Plan

Cluster Meeting Group: 










Date: 
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	CLUSTER GOAL:  All students will increase at least one proficiency level in “making inferences” (students already at the advanced level will maintain their level) as demonstrated in weekly journals and on benchmark test, and supported by improved teacher questioning skills.

	 
[image: image28]  Pre-test data

	Week 1 
	

	Week 2
	

	Week 3
	

	
[image: image29]  Post-test results


	Pre-Test Data


Benchmark and teacher-made assessments provide the data needed to identify specific instructional needs and to quantify the starting place before the cluster work. The pre/post system will serve as a comparison toll between where student achievement was before the intervention and as a result of it.
Cluster members’ learning can be more meaningfully applied when members are able to fully understand the specific errors students are making, before applying an instructional strategy to the student skill being taught.  For this reason, specificity is needed in the pre-assessment information.  If the benchmark assessments do not provide a close enough view of student work to allow individual and specific needs to be identified, or its data is not available in a timely enough manner, teacher-made assessments are needed to provide the information necessary for writing a quality cluster long-range plan.

	Note:  In addition to the pre/post system that acts to give a baseline for and end result of the intervention, ongoing formative assessments must be applied to track student growth. These assessments may be informal (homework, student responses, journal writing) or formal (unit tests, weekly writing prompts, projects) but must be analyzed to give the teacher quantitative data on student achievement. This data should be used in cluster to both track the effectiveness of the intervention and refine/reform it as needed.    


Proficiency levels of individual students should be examined using the pre-test data and also used when later reporting post-test results.

With regard to planning for cluster, it is important that the pre-test is closely aligned with the state test and provides data in alignment with the state test results.  If the assessment is not aligned with the expectations on the state test, the students may not ultimately demonstrate growth on the school-wide level measured by the state test.

Cluster Long-Range Plan

Cluster Meeting Group: 










Date:
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	CLUSTER GOAL:  All students will increase at least one proficiency level in “making inferences” (students already at the advanced level will maintain their level) as demonstrated in weekly journals and on benchmark test, and supported by improved teacher questioning skills.

	 
[image: image35]  Pre-test data:  Using the “making inferences” rubric aligned with the state test, 27% level ONE, 

48% level TWO, 25% level THREE

	Week 1 
	

	Week 2
	

	Week 3
	

	
[image: image36]  Post-test results


	Developing Appropriate Weekly Cluster Activities


The guidelines for developing a quality continuum for cluster learning should include the following:

· Definition of student proficiency levels which establish a common understanding of expected performance

· New learning of instructional strategies which is segmented and sequenced for immediate application
· Application of the continuum of master/mentor support for skillful development of new learning

· Continual monitoring of student work to determine the effectiveness of the strategy application

· Assessment of student performance levels using a post-test

It is the responsibility of every cluster member in a TAP school to transfer new learning from cluster into classroom practice.  With this result in mind, cluster leaders should be aware of how each cluster activity will provide an opportunity to do so.  The leaders must also know what each teacher will apply in their classroom as part of the follow-up from the cluster activity.  This will ensure that the cluster-classroom connection will be made and the cluster learning will have a greater impact on student achievement. 
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The continuum of learning a new skill should be considered when planning and developing of cluster activities. Only when teachers experience the support of the master/mentor teachers following the introduction of each strategy will the new learning translate into skillful and consistent instructional practice.  This continuum demonstrates the development of independences using a new skill with the support of the mentor/master teachers.

In the example below, the cluster leader began the cluster learning by defining levels of proficiency before teaching a new instructional strategy to reach those levels.  She used demonstration/model teaching to teach the strategies and provided classroom follow-up for each strategy taught in cluster.  Each week, based on the success level identified by an examination of student work or the assessment of the student work resulting from a strategy application, strategies are refined and/or reformed.

Cluster Long-Range Plan

Cluster Meeting Group: 










Date:
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	CLUSTER GOAL:  All students will increase at least one proficiency level in “making inferences” (students already at the advanced level will maintain their level) as demonstrated in weekly journals and on benchmark test, and supported by improved teacher questioning skills

	 
[image: image43]  Pre-test data:  Using the “making inferences” rubric aligned with the state test, 27% level ONE, 

48% level TWO, 25% level THREE

	Week 1 
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	Analyze the reading standards for the state, and identify where test objectives align and student performance levels are needed to pass using anchor papers.  

Classroom follow-up: Teachers begin using weekly writing journals by giving assignment on “making inferences” and identify examples of student work which help identify specific instructional needs to be brought in next cluster. 

	Week 2
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	Strategy A is modeled in cluster (Questioning Strategy in fictional text) and developed for classroom application.  

Classroom follow-up Master/mentor demonstrate strategy in classrooms. Teachers give second journal assignment. 

	Week 3
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	Strategy is refined in cluster (Questioning Strategy using non-fiction) and developed for classroom application. 

Master/mentor team-teach in class. Teachers give third journal assignment.

	Week 4
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	Design teacher questioning strategies to use during reading groups so that students think and answer using comprehension skills. 

Classroom follow-up Master/mentor demonstrate questioning and/or observe teachers questioning. Teachers give fourth journal assignment, and formal writing assignment on “making inferences.”

	…
	…  … … … … … … 

	
[image: image56]  Post-test results


	


	Post-Test Results


Post-test results provide timely data to teachers demonstrating their level of success as a result of their cluster work, along with information about what areas or which students need further support.  

As stated before, averages provide one piece of information about the student group; however, during this stage of cluster work, it is important to identify the instructional information needed to plan for the students not yet successful with the skill being taught.  

Once these needs are identified, the cluster leader must decide if it is more appropriate to continue working in cluster in this area using different strategies or whether it would be more appropriate for the work of individual teachers as part of the development of their IGP.

Cluster Long-Range Plan

Cluster Meeting Group: 










Date:
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	CLUSTER GOAL:  All students will increase at least one proficiency level in making inferences from their reading demonstrated through a quarterly assessment.  Students already at the advanced level will maintain their level as demonstrated in weekly journals and on benchmark test. The teacher will apply higher level questioning during reading lessons.

	 
[image: image62]  Pre-test data:  Using the “making inferences” rubric aligned with the state test, 27% level ONE, 48% level TWO, 25% level THREE

	Week 1 
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	Analyze the reading standards for the state, and identify where test objectives align and student performance levels needed to pass using anchor papers.  

Classroom follow-up: Teachers begin using weekly writing journals by giving assignment on “making inferences” and identify examples of student work which help identify specific instructional needs to be brought in next cluster. 

	Week 2
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	Strategy A is modeled in cluster (Questioning Strategy in fictional text) and developed for classroom application.  

Classroom follow-up Master/mentor demonstrates strategy in classrooms. Teachers give second journal assignment. 

	Week 3
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	Strategy is refined in cluster (Questioning Strategy using non-fiction) and developed for classroom application. 

Master/mentor team-teach in class. Teachers give third journal assignment.

	Week 4
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	Design teacher questioning strategies to use during reading groups so that students think and answer using comprehension skills. 

Classroom follow-up Master/mentor demonstrates questioning and/or observe teachers questioning. Teachers give fourth journal assignment and formal writing assignment on “making inferences.”

	…
	…  … … … … … … 

	
[image: image75]  Post-test results:  All students except one improved at least one level of proficiency in “making inferences” using the same rubric with 63% level THREE and 32% level FOUR.  (Career teacher will address the one student with the support of the master teacher in her IGP.)


	Evaluating a Cluster Long-Range Plan


Cluster leaders should continually self-reflect and evaluate each other’s cluster long-range plans to ensure quality implementation is maintained and cluster time is used efficiently to increase student achievement.  

The STEPS for Effective Learning should be used to plan for quality cluster learning and as a tool for evaluating the implementation of cluster plans documented on the cluster long- range planning form.  The cluster rubric also provides the following outline of characteristics needed for a quality long-range plan.

Actual sample long-range plan forms are included at the end of this section on documentation.

	From the Cluster Rubric:

The cluster long-range plan includes reference to and quality implementation of all five of the STEPS for Effective Learning as evidenced by:

· High-quality pre/post assessments to monitor student work
· Appropriately sequenced/segmented high- quality new learning (proven application showing student growth)
· Master/Mentor teacher assistance in the form of demonstration/team teaching to ensure all members effectively transfer new learning for their students in the classroom 

· Continual monitoring of student work using formative assessments to determine whether intervention is effective



Cluster Long-Range Plan

(for tracking cluster activities to match cluster goals)

Cluster Meeting Group: 










Date: 
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	CLUSTER GOAL:
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The Cluster 
Meeting Record

While the cluster long-range plan might be thought of as a “unit plan” for cluster learning, the cluster meeting record is the “lesson plan.”  

The only way for cluster leaders to ensure that cluster time is used effectively is to translate the plans of the cluster long-range plan into action with each individual cluster meeting.  This requires that the cluster leader keep the goal in the forefront of every cluster meeting and that the planning be done with the knowledge of what exactly will be applied to the classroom from every cluster meeting.

While the cluster meeting record might be thought of as a typical meeting agenda, it is more than a list of topics to be covered.  Cluster members must be informed before the actual meeting about:

1. What the learning outcome of the meeting is 

2. What materials they will need during the meeting 

3. What follow-up will be required 

In order to provide more support for cluster leaders beginning to learn to write effective cluster meeting records, the form provides guiding phrases and questions in italics.  As the cluster leader becomes more adept at preparing cluster records, they may choose not to use these phrases and questions.
	School and Cluster Goals


It is important for all cluster members to recognize that the singular purpose of cluster time is: learning applied to instructional practices which will assist the school in achieving their student academic goals.  The cluster meeting record form demonstrates the alignment between the school goal and the cluster goal and places that at the forefront of the meeting agenda.  When the leadership team has developed a defined school plan with specific student needs, the cluster record form segments the work required to meet the goals into the weekly cluster meetings.  

The cluster goal is written as part of the development of the cluster long-range plan explained earlier in this section.  It is the cluster meeting record form that places the goals in front of the cluster members before every meeting.
	Cluster Outcomes


Most cluster meetings will have no more than two outcomes if learning to the application level or beyond is expected.

Writing meeting outcomes requires the same skill as writing student learning outcomes or objectives.  The leader of the meeting should ask him/herself, “What do I want members to know and/or be able to do by the end of this cluster meeting?”
There are three steps for designing an effective action/outcome:

1. Identify the body of knowledge/ topic/problem that you expect teachers to learn or develop in segments that fit into the meeting schedule.

2. Define what the result of the learning will be in STUDENT terms.  This creates purpose behind the teacher learning in cluster and aligns all cluster learning with the school plan for raising student achievement.

3. Decide how the application of this learning will be measured in STUDENT terms.  This will assist all cluster members in knowing what the follow-up from the cluster meeting
will be.

Within the following example, the three steps are marked using the questions/symbols above:

	By the end of the cluster meeting, teachers will be able to implement “word walls” using their own content area words, resulting in students  improving their vocabulary usage in their writing, as measured by the writing samples   

collected following the lesson. 


	Note:  

The phrasing in italics provided within the cluster meeting outcome section of the form demonstrates the connection between teacher learning and the identified student need.  It is phrased as follows:

By the end of the cluster meeting, 

teachers will be able to __________ , 

resulting in ____________________, 

as measured by ________________ .

In the “resource” section at the back of this handbook, there are samples of quality cluster outcomes written by experienced cluster leaders.  As you read these examples, see if you can identify the components of quality:
· New learning – “What?”
· Student impact – “Resulting in…”

· Measure – “As measured by…”



Connection to the TAP Instructional Rubric

The skilled cluster leader knows when to apply indicators from the TAP instructional rubric to support the quality implementation of instructional strategies.  This should be made clear to the cluster members and documented as part of the cluster meeting record form near each activity planned for during the cluster meeting.

Activity/Agenda

This is the part of the meeting record that looks most like a typical meeting agenda.  It is a bulleted list of the activities which will serve to achieve the meeting outcome.  Please do not confuse activities with the meeting outcome.  The activities are what you want the cluster members to do during the meeting; the meeting outcome is the result of those activities.

Materials

A well-written cluster meeting outcome will determine what materials will be needed to be successful with the activity/agenda.  It is suggested to only include materials on the cluster meeting record that participants are required to bring.  The master/mentor teacher may provide additional materials and resources.

* For guidelines on what type of materials should be brought to cluster see Section III: Cluster Leader Expertise.
	Essential Learning/Meeting Details


Recording essential details from the meeting allows all members to see and agree on what they have accomplished within the cluster meeting.  It also serves as a reference over time regarding decisions that have been made.

Well-documented cluster meetings include:

· Recorded details that are clear and understandable

· All decisions clearly marked

· New learning for teachers identified with labeled critical attributes 
· Wording that is clear, concise, and objective

	Directions for recording essential details:
Labels and organizational structure

1. Keep details brief but accurate.
2. Record only that which will be needed later.
3. Organize and label information by name, agenda item, new learning, etc.

4. Include enough detail information so that it makes sense at a later date.
Wording

1. Use only objective wording (not a place for personalized comments).
Next meeting/follow-up

1. Always end the notes with complete information about who, what, and follow-up assignments for the next meeting.

2. There is a separate section on the meeting record form to record this important information. 

Brief summaries

1. After each section of the meeting, read the details of what transpired.  This assures that the details are accurate.
- continued on next page
Decisions

1. When decisions are made during a meeting, be certain to write the wording clearly.

2. Draw a box around any decisions that are made so that they are easily located later.

Follow-up

1. Read the follow-up section to the group before dismissing the meeting.

2. Everyone needs to know what they need to do for the next meeting.


	Outcome/Follow-Up in the Classroom as a Result of the Actual Meeting


It is the responsibility of every cluster member to take an active role in learning new instructional strategies and to accurately apply the cluster learning in the classroom setting with students.  

Master and mentor teachers must not only be concerned that the new learning is being implemented in the classroom, but more importantly, they must be assured that the new learning is being implemented ACCURATELY.  Accurate application increases the likelihood of increased student achievement and the cluster members’ ability to transfer the new learning to different teaching situations.  Master and mentor teachers need to provide varying levels of support on the continuum of support for cluster members.


[image: image83]
Considering this continuum, follow-up should be planned and scheduled at the end of every cluster meeting.  Using the cluster meeting record form, follow-up is documented for reference and evaluation at a later time.

Cluster Meeting Record


Date:  
                         


Attendees Sign In:

	School Goal:  By ______,  ____% of ____ grade students will score _______ .



	Cluster Goal:  By _____, teachers will demonstrate proficiency in teaching _____________ resulting in increased student performance in ____________________as measured by________________________. 
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	Cluster Meeting Outcome(s): What will I learn?

	By the end of the c120

luster meeting, teachers will be able to _______________in the classroom, resulting in students’ _____________________________in the classroom, as measured by_______________________. 

	Rubric 

Reinforcing:
	Activity/Agenda       

What will I do?
	Materials.
What will I need to bring with me?

	
	
	

	
	
	

	
	
	


	Essential Learning/Meeting Details:
	--What took place during cluster?   --Write down new learning details
--BOX all decisions

	


	Outcome/Follow-Up as a Result of Actual Meeting:

	What will take place by the next cluster meeting?  List what career, mentor and master teachers will do and when they will do it.  Use future tense.
Classroom Teacher: How will I apply the new learning in my classroom this week?
Career Teachers will ________________________ by __________________________________

and bring student work samples to the next cluster meeting.

Mentor/Master Teacher: How will mentor/masters support application in the classroom?
Master teacher will ____________ in ________________’s classroom by ________________.

Mentor teacher will ____________ in ________________’s classroom by ________________.


IGP Application/Reflection on back:   What were the students able to do?  What were they NOT able to do?  Why?  
           Who was successful?  Who was not? What are the plans for students not yet successful? 

Cluster Long-Range Plan

(for tracking cluster activities to match cluster goals)
Cluster Meeting Group: 
Kindergarten Cluster





Date: 
November 13, 2004 through January 31, 2005
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	CLUSTER GOAL: To improve each student’s achievement level in the school wide focus area of improving comprehension (listening) and social skills by 10% as measured by the Observational Survey using the area of Grouping on the Instructional TAP Rubric as the supporting focus area.

	 
[image: image94]  Pre-test data:  Observational Survey data shows that the greatest areas of weakness for kindergarten students are in the areas of social skills (listening to others, speaking appropriately to others) and listening comprehension.  No student scored higher than 80% mastery.

	Week 1 
	11/13/04—Cluster members will complete a self-survey on current grouping instructional practices and discuss cooperative grouping theory focusing on the “10 Most Frequent Questions Asked by Teachers about Cooperative Learning Groups.”
[image: image95]
Master and mentor will complete surveys in career teacher classrooms.

	Week 2
	11/18-04—Cluster members will observe the mentor teacher teach a cooperative learning group lesson writing and write the directions that she gives students to arrange the grouping using the feedback form provided by the master teacher.
[image: image96]
11/20/04—Members will share “WOW” moments from observation about lesson and directions.  Members will discuss current research (Kagan) on cooperative learning groups (philosophy, positive outcomes, basic principals, and the six key concepts).
[image: image97]

	Week 3
	12/2/04—Members will discuss research on Organizing and Managing Cooperative Learning Groups.
[image: image98]  Master teacher will demo via videotaped lesson a cooperative learning group activity (community circles).
[image: image99]  Teachers develop community circles for a classroom lesson.
[image: image100]

 SHAPE  \* MERGEFORMAT 
[image: image101]  Master and mentor teacher will observe each lesson and provide feedback, team teach and demonstration teach.

12/4/04—Members review research on organizing and managing strategies as well as social skills.
[image: image102]  *Videotaped demonstration on Triad Groupings and compare to TAP Rubric.
[image: image103]  Develop Triad Groupings and implement into classroom.
[image: image104]  **Update IGP’s

	Week 4
	12/9/04—Discuss implementation of grouping strategies to date.
[image: image105]  Master and mentor will demo, teach-teach, and coach on cooperative learning group activities and conference to provide feedback.  Members will discuss Cooperative Learning Structures in the Primary Classroom.
[image: image106]
12/11/04—Members will view Harry Wong's “Effective Grouping” video to evaluate grouping instructional practices.
[image: image107]  Team will discuss strategies used and develop a grouping evaluation tool for self-reflection to apply to their classroom groups.
[image: image108]

 SHAPE  \* MERGEFORMAT 
[image: image109]

	Week 5
	12/16/04—Members will discuss Cooperative Learning Structures and Lesson Designs and make application to the classroom. 
[image: image110]

 SHAPE  \* MERGEFORMAT 
[image: image111] 
[image: image112] Master and mentor teacher will be visiting the classrooms observing for cooperative grouping strategies.  *Update IGP’s.  Cluster members will be given a reflective survey to complete on current grouping practices.

12/18/04—Holiday activities.  No Cluster.

	Week 6
	1/6/05—Members will discuss/analyze/apply research on managing cooperative learning groups.
[image: image113]

 SHAPE  \* MERGEFORMAT 
[image: image114]  Members will discuss reflective surveys.  Model and develop Hoyt’s “Two Word Strategy” for paired groupings.
[image: image115]

 SHAPE  \* MERGEFORMAT 
[image: image116]
1/8/05—Members will plan for cooperative learning groups in their classrooms applying new learning. 
[image: image117]

 SHAPE  \* MERGEFORMAT 
[image: image118]  Observation and anecdotal data will be analyzed for progress.
[image: image119]  Observations with feedback on the strategies will be scheduled.

	Week 7
	1/13/05—Members will discuss/analyze the research on managing cooperative learning groups.
[image: image120]  (Classroom examples of paired groupings).  Lesson plans will reflect learning groups (community circles, pairs, triads).
[image: image121]

 SHAPE  \* MERGEFORMAT 
[image: image122]
1/15/05—Members will make applications to the classroom from the new learning that was presented in the cluster group meetings.
[image: image123]

 SHAPE  \* MERGEFORMAT 
[image: image124]   Effective planning using grouping will be discussed.  *Update IPG’s.  Master and mentor teacher will observe in the classrooms, giving feedback on grouping practices.

	Week 8
	1/21/05—Members will discuss/analyze the research on social skills to be taught when using cooperative learning groups.
[image: image125]  Observational data will be discussed to determine progress in increasing student achievement (listening/social skills).
[image: image126]   Career teachers gather baseline data on retelling.
[image: image127]
1/23/05—Benson/Cummins research on pre-tellings will be discussed and integrated into the cooperative grouping strategies.
[image: image128]

 SHAPE  \* MERGEFORMAT 
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 SHAPE  \* MERGEFORMAT 
[image: image130]  Master and mentor will provide demonstration lessons and will be observing to provide feedback.

	Week 9
	1/27/05—Cluster members will discuss pre-tellings to increase reading comprehension.
[image: image131]

 SHAPE  \* MERGEFORMAT 
[image: image132]  Finalize observational survey data plans.  Schedule observations.  Master and mentor continue to team-teach, demo, and observe with feedback.  Administer the Observational Survey post-test.

1/29/05—Analyze post-test data, and plan for those not mastering skills.
[image: image133]

	Week 10
	

	Week 11
	

	
[image: image134]  Post-test results:  

All students had a gain.  

29 students (73%) made at least the 10% increase on the observational survey.  11 students (27%) made an 8% increase.   

14 students (36%) are still not at a proficient level.


**Matching Cluster Meeting Record forms are on following pages.

Cluster Meeting Record

Date:  
January 6, 2005                     


Attendees Sign In:

	School Goal:  By the end of the school year, 100% of the students will score “Proficient”" or above on the state reading test.


	Cluster Goal:  By January 31, teachers will demonstrate proficiency in teaching listening comprehension and social skills using grouping resulting in increased student performance in listening comprehension and social skills as measured by each student’s increasing by 10% on the Observational Survey.   
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	Cluster Meeting Outcome(s): What will I learn?

	By the end of the cluster meeting, teachers will be able to accurately implement a comprehension/vocabulary expansion strategy using a cooperative learning group structure in the classroom, resulting in students’ improved listening comprehension and social skills in the classroom, as measured by the Observational Survey. 

	Rubric 

Reinforcing:
	Activity/Agenda       

What will I do?
	Materials.
What will I need to bring with me?

	Grouping
	Reflect upon current grouping instructional practices, and identify areas of refinement to make suggestions for extending cluster growth plan.
	Cooperative Learning Grouping Reflective Survey provided by the mentor.

	
	Master teacher will model Two-Word strategy with paired grouping.
	· Cooperative Learning Groups (Kagan) provided by master
· TAP Rubric

· Two-Word strategy guide sheet provided by master

	
	Teachers develop Two-Word strategy for classroom application.
	


	Essential Learning/Meeting Details:
	What took place during cluster?   Write down new learning details
BOX all decisions

	
[image: image140]After reviewing the current observational survey data of the kindergarten students, it was determined that the students need to increase their oral expressive and receptive communication skills and listening comprehension, as well as expand their vocabulary (a school goal as well).  Cluster members were given a reflective grouping survey.  Members made suggestions for possible activities in cluster.  Members suggested:

· More “nuts and bolts” (management of groups) information be provided, as well as more video or classroom demonstrations
· Provide specific strategies that focus on building comprehension skills and vocabulary—modeling how to use effective grouping structures with those strategies.


[image: image141]The master teacher presented a comprehension/vocabulary strategy using a cooperative learning group structure.  The Two-Word strategy (revisit/retell, Hoyt and Kagan’s Cooperative Learning) is used with students to increase their listening comprehension, oral language/communication skills and to build vocabulary.  
[image: image142]The master teacher demonstrated the use of paired grouping when structuring for this strategy.  Cluster members noted the following:  (1) This strategy can be used in K classrooms, (2) for students who cannot write words, the teacher could act as a scribe (making the connection between the spoken word and written word) or the 
-continued on next page

	children could draw a picture to represent their word (labeling the picture).  Cluster members will continue to collect data using the Observational Survey to systematically record the progress of the students as they implement the strategy.  Cluster members also noted the number of descriptors on the TAP Instructional Rubric that would be met under Activities and Materials when the strategy is implemented well and accurately, along with the increased levels in the Thinking indicator.  Cluster members developed the strategy for their classroom with assistance from the master and mentor teacher.




	Outcome/Follow-Up as a Result of Actual Meeting:

	What will take place by the next cluster meeting.  List what career, mentor and master teachers will do and when they will do it.  Use future tense.
Classroom Teacher: How will I apply the new learning in my classroom this week?
Career teachers will implement the Two-Word strategy before the next cluster meeting and bring student work samples to the next cluster meeting to show at least three levels of achievement with the strategy.

Mentor/Master Teacher:  How will mentor/masters support application in the classroom?
Master teacher will observe the strategy in each teacher’s classroom before the next cluster and provide feedback.

Mentor teacher will observe and provide feedback on the Two-Word strategy in Weiner’s and Bendotti’s classroom before the next cluster meeting.


IGP Application/Reflection on back:   What were the students able to do?  What were they NOT able to do?  Why?  
           Who was successful?  Who was not? What are the plans for students not yet successful?

Cluster Long-Range Plan

(for tracking cluster activities to match cluster goals)
Cluster Meeting Group: 
6th, 7th, and 8th Grade Specials/Related Arts


Date: 

1st Quarter 2004
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	CLUSTER GOAL:  By the end of the 1st Quarter, teachers will demonstrate proficiency in teaching students how to apply the terms “analyzing,” “interpreting,” “comparing,” and “contrasting" resulting in all students correctly answering a higher percentage of questions asking them to apply those skills as measured by the 1st quarter benchmark test.

	 
[image: image148]  Pre-test data:  Anecdotal evidence indicated that students should have scored higher on the state test based on content knowledge.  Further analysis by the master teacher showed that students were missing questions asking them to analyze, interpret, compare, and contrast on the benchmark test twice as frequently as other “directional” questions.  

	Week 1 
	Master teacher will provide/explain 4 examples of student work which show varying levels of proficiency with questions requiring students to analyze and identify how analysis questions are asked on the state and benchmark tests.  Cluster will develop rubric for evaluating student work demonstrating analysis.  Teachers will develop and implement a pre-test with 5 analysis questions tied to their content.  Master teacher will demonstrate the “Analyze This” strategy.  Master teacher will plan with each teacher individually and demonstrate the strategy at least once.  The mentor will observe and provide feedback.

	Week 2
	Teachers will use the rubric to evaluate levels of proficiency of student work from the “Analyze This” strategy.  Teachers will regroup students based on work and develop ways to provide added assistance.  Teachers will evaluate student work based on re-teaching.  Master teacher will demonstrate parts of the strategy again based on observations.  Master and mentor will observe and provide feedback.  Where needed, they will demonstrate and team-teach.

	Week 3
	Cluster will develop a 5-question post-test with analysis questions tied to their content.  Cluster will evaluate the impact of their work with analysis on student achievement.  Master and mentor will plan with each teacher to assist with the alignment of analysis questions.  Model as necessary.

	Week 4
	Master teacher will provide/explain 4 examples of student work which show varying levels of proficiency with answering interpreting questions and identify how interpreting questions are asked on the state and benchmark tests.  Cluster will adapt the rubric for evaluating student work with interpreting.  Teachers will develop and implement a pre-test with 5 interpreting questions tied to their content.  Master teacher will demonstrate the “What Does This Mean?” strategy.  Master teacher will plan with each teacher individually and demonstrate the strategy at least once.  The mentor will observe and provide feedback.

	Week 5
	Teachers will use the rubric to evaluate levels of proficiency of student work from the “What's This Means” strategy.  Teachers will regroup students based on work and develop ways to provide added assistance.  Teachers will evaluate student work based on re-teaching.  Master teacher will demonstrate parts of the strategy again based on observations.  Master and mentor will observe and provide feedback.  Where needed, they will demonstrate and team-teach.

	Week 6
	Cluster will develop a 5 question post-test with interpreting questions tied to their content.  Cluster will evaluate the impact of their work with interpreting on student achievement.  Master and mentor will plan with each teacher to assist with the alignment of interpreting questions.  Model as necessary.

	Week 7
	Master teacher will provide/explain 4 examples of student work which show varying levels of proficiency, with answering comparing questions, and identify how comparing questions are asked on the state and benchmark tests.  Cluster will adapt the rubric for evaluating student work with comparing and use it after they implement the strategy.  Teachers will develop and implement a pre-test with 5 comparing questions tied to their content.  Master teacher will demonstrate the “Alike” strategy.  Master teacher will plan with each teacher individually and demonstrate the strategy at least once.  The mentor will observe and provide feedback.

	Week 8
	Cluster will develop a 5-question post-test with comparing questions tied to their content.  Cluster will evaluate the impact of their work with comparing on student achievement.  Master and mentor will plan with each teacher to assist with the alignment of comparing questions.  Model as necessary.

	Week 9
	Master teacher will provide/explain 4 examples of student work which show varying levels of proficiency, with answering contrasting questions, and identify how contrasting questions are asked on the state and benchmark tests.  Cluster will adapt the rubric for evaluating student work with contrasting and use it after they implement the strategy.  Teachers will develop and implement a pre-test with 5 contrasting questions tied to their content.  Master teacher will demonstrate the “Different” strategy.  Master teacher will plan with each teacher individually and demonstrate the strategy at least once.  The mentor will observe and provide feedback.

	Week 10
	Cluster will develop a 5-question post-test with contrasting questions tied to their content.  Cluster will evaluate the impact of their work with contrasting on student achievement.  Master and mentor will plan with each teacher to assist with the alignment of contrasting questions.  Model as necessary.

	Week 11
	Cluster will develop strategy to compare and contrast.  Cluster will analyze 1st quarter benchmark.  Cluster will also develop a post-test with all 4 skills.  Cluster will develop plans to integrate all four skills throughout the year.

	
[image: image149]  Post-test results: At the end of the quarter, the benchmark test showed that students were answering analysis questions correctly 12% more often, interpreting questions 22% more often, and comparing and contrasting questions 4% more often.  The benchmark was administered during week 9.  The cluster’s benchmark, administered in week 11, showed that students answered comparing and contrasting questions better.  The cluster made plans to target students who were not yet proficient.


**Matching Cluster Meeting Record forms are on the following pages.

Cluster Meeting Record

Date:  
August 27, 2004                         


Attendees Sign In:  6th 7th and 8th grade specials/related arts

Baeker_______
Broussard_________
White________
Bagby________
Hardy_______
Weiner______  Bendotti______
Gordy____________  
	School Goal:  By the end of the school year, 100% of students will score at least “Proficient” on the reading section of the state test.
[image: image150]

	Cluster Goal:  By the end of the 1st quarter, teachers will demonstrate proficiency in teaching students how to apply the terms "analyzing", "interpreting", "comparing", and "contrasting" resulting in all students correctly answering a higher percentage of questions asking them to apply those skills as measured by the 1st quarter benchmark test.
[image: image151]
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	Cluster Meeting Outcome(s): What will I learn?

	By the end of the cluster meeting, teachers will be able to effectively apply the "Analyze This" strategy in the classroom, resulting in students’ ability to analyze a content-specific problem in the classroom, as measured by teacher (cluster) analysis of student work. 
[image: image157]

	Rubric 

Reinforcing:
	Activity/Agenda       

What will I do?
	Materials.
What will I need to bring with me?

	Thinking
	Review the rubric created in last cluster for evaluating the strength of students' analysis responses
[image: image158].  Discuss scores that teachers gave to samples of student work.
[image: image159]
	Analysis answers rubric

Student analysis work with scores

	
	
[image: image160]Master teacher models the "Analyze This" strategy and identifies the critical attributes.  Teachers take notes.
	"Analyze This Key Points" handout supplied by the master teacher

	
	
[image: image161]Career teachers identify appropriate content to apply the "Analyze This" strategy and develop the strategy with the assistance of the mentor and master teachers.
	Lesson plans for the coming week


	Essential Learning/Meeting Details:
	What took place during cluster?   Write down new learning details
BOX all decisions

	· Adjusted the rubric to read "Students use significant details in response."
· Teachers are scoring consistently.

· Several students are still struggling.  They appear to need more support and structure.

Decision:  Master teacher will go ahead and demo today - but will also adjust the strategy to be more hands-on - and demo at the next cluster.

Demonstration:
[image: image162]
Critical Attributes— Teacher presents rubric and shows anchor papers for each level of answer; students score 4 examples, present the model which fits the content; teacher explains thinking as they formulate and work through the model; teacher works through an example with the students; students pair to complete at least two examples together, then they present their work and rationale to another group.

Master teacher explained how the strategy connects to the "Thinking" category of the rubric and shows how the same strategy could be a "1", "3" or a "5."
Teachers chose content and developed lesson for classroom application.
[image: image163]
Decision:  Each teacher will teach his or her lesson.
[image: image164]


	


	Outcome/Follow-Up as a Result of Actual Meeting:

	What will take place by the next cluster meeting.  List what career, mentor and master teachers will do and when they will do it.  Use future tense.
Classroom Teacher: How will I apply the new learning in my classroom this week?

[image: image165]Career Teachers will implement the "Analyze This" strategy in their classroom by the next cluster meeting and bring to the next cluster meeting student work samples 
[image: image166] that have been scored using the rubric.
Mentor/Master Teacher:  How will mentor/masters support application in the classroom?
Master teacher will demonstrate "Analyze This" in Hardy’s classroom on Wednesday at 10:00.  Master will observe and provide feedback in all classes.  Master will plan with each teacher before they implement "Analyze This."
Mentor teacher will observe and provide feedback in Broussard’s and Baeker's classrooms Wednesday at 8:00 a.m. and 1:15 p.m.


IGP Application/Reflection on back:   What were the students able to do?  What were they NOT able to do?  Why?  
           Who was successful?  Who was not? What are the plans for students not yet successful?
Section V

The Individual Growth Plan

Introduction
Throughout this handbook we have been discussing how to utilize the different organizational resources (school plan, cluster long-range plan, cluster meeting record) to identify a more focused and manageable student need and create a plan to address it.  The purpose for this is to increase the likelihood that teachers are implementing specific and effective classroom interventions for increased student achievement. The individual growth plan (IGP) is the TAP organizational resource most narrowed and focused upon the classroom. Here teachers have the opportunity to identify their individual student’s needs in the context of the larger school plan and provide targeted support with assistance from their master and/or mentor teacher.  As students’ needs are continually changing so does the IGP. It serves as a record-keeping document and log to help teachers ensure that growth in classroom practice is clearly connected to the resulting changes in student achievement.
Like the other TAP processes, individual growth plans are most effective when they include a specific application of the STEPS for Effective Learning.  The rubric for the IGP* is designed to be aligned to the STEPS and will be used in this section as a framework to highlight the critical attributes of a successful IGP. 
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*See next page for full version of individual growth plan rubric.
Individual Growth Plan Rubric
	5
	3
	1

	IGP process includes identified activities within cluster and classroom using all of the STEPS for Effective Learning and includes the following:
	IGP process includes identified activities within cluster and classroom using all of the STEPS for Effective Learning and includes the following:
	IGP process includes identified activities within cluster and classroom using some or few of the STEPS for Effective Learning or includes the following:

	Step One: Identify the Need
· Rationale clearly based on specific student data as defined by the cluster and school plans, with links to instructional rubric*

· Teacher competency area/goal:

· Is measurable in terms of specific student outcomes and teacher outcomes
· Is clearly defined
· Leads to specific classroom applications
	Step One: Identify the Need
· Rationale is based on specific student data as defined by the cluster and the school plans.

· Teacher competency area/goal:

· Is measurable in terms of specific student outcomes 

· Is clearly defined
· Leads to specific classroom applications
	Step One: Identifying the Need
· Rationale is not based on student data. 

· Teacher competency area/goal:

· Is not measurable 
· Is poorly defined
· Does not lead to specific classroom applications

	Step Two: Obtain 
· New learning comes from credible sources (evidence of proven application showing student growth) and is explicitly connected to student learning need.
	Step Two: Obtain 

· New learning comes from credible sources (evidence of proven application showing student growth) and is connected to student learning need.
	Step Two: Obtain
· New learning does not come from credible sources (evidence of proven application showing student growth) or is not directly connected to student learning need.

	Step Three: Develop  

· With systematic assistance from master and mentor teachers, the teacher follows a learning continuum where he/she observes an exemplary demonstration of a skill, is coached, observed, and assisted to assure effective implementation with his or her students.
	Step Three: Develop
· The IGP includes Master/Mentor teacher demonstrating/team teaching the new skill in the classroom.
	Step Three: Develop
· The IGP does not include Master/Mentor teacher demonstrating/team teaching the new skill in the classroom.

	Step Four: Apply 
· Teacher applies new learning in classroom  while continually monitoring student work using formative assessments to determine whether intervention is effective.
	Step Four: Apply 

· Teacher applies new learning in classroom, monitoring student work to determine whether intervention is effective.
	Step Four: Apply 

· Teacher does not apply new learning in classroom or does not monitor student work to determine whether intervention is effective.

	Step Five: Evaluate
· Evidence of and results from teacher activities are measurable in terms of student achievement and teacher growth.
	Step Five: Evaluate
· Evidence of or results from teacher activities are measurable in terms of student achievement.


	Step Five: Evaluate
· There is no evidence of student achievement.


Note: The goal needs to be set from the school/cluster plan, but the method of getting to that goal (teacher process) can be informed by the rubric.
Creating and Monitoring an Effective IGP 

Ultimately, the ownership and responsibility of developing a plan for individual growth with the support of mentor and master teachers belongs to every teacher within a TAP school.  Mentor and master teachers are responsible for training teachers within their school using the STEPS for Effective Learning in the process of developing effective IGPs which will ultimately result in documented increase in student performance through improved instructional practice.  



	Identifying the Need/Rationale


All individual growth plans start with a well-defined and specific student need aligned with the school/cluster plan. Therefore, the rationale or evidence used to determine the need must stem from student data.  Specifically, teachers should utilize the data that most closely relates to 

daily classroom instruction, such as pre/post assessments and specific and timely benchmark data, as the means of defining the direction of their work.  The evaluation data from the TAP instructional rubric can serve as a secondary source to inform the need, and teacher areas of refinement should be included as a means of supporting their IGP goal.   However, the teacher need should never be the primary source for the individual goal.   

Sample Individual Growth Plan

Teacher Name: 
Tru Believer
       

Assigned Master Teacher: 
Shirley Best


Signature: 



  

Assigned Mentor Teacher: 
Moe Support


Date: 



 

Signature of M/M: 





	School Goal:  All students will increase their proficiency in reading by at least one level as measured on the state exam. Students performing at the highest level will remain there.



	1st quarter 4th Grade Cluster Goal:  Improving all students’ ability to recognize “main idea” in a passage, supported by the questioning section of the TAP rubric and evidenced by all students increasing their proficiency on the quarterly benchmark.  Students performing at the highest level will remain there. 



	Individual Goal: 



	Identified Need/Rationale:

· State test data indicates that only 40% of the school’s students are proficient or above in reading comprehension.
· Benchmark data indicates that 4th grade students’ greatest area of weakness is in “main idea.”  

· Teacher pre-test on “main idea” revealed that only 2 of my 27 students are proficient in “main idea.”

· TAP evaluation highlighted “Questioning” as my area of refinement.



	 Defining the Individual Goal 


The foundation for the individual goal comes from a need/rationale based primarily on student needs. The goal itself is where the teacher identifies what he or she will do to address the student need and what the intended outcome of this work will be.  It should be written in measurable terms of individual student growth, not by using averages.  Averages can give misleading data as they can disguise great variance in proficiency within a classroom. Only by looking at individual student growth can a teacher truly assess where his or her students are and how best to assist their progress. 

Using language from the instructional rubric, the goal should also be written to include the new learning the teacher will obtain to address this student need.  This allows for a direct relationship between teacher behavior and student performance built by quantifying the effectiveness of the strategy in terms of student growth.

It is important to note that although the measure referenced in the goal should be an assessment at the end of the teacher’s/students’ learning cycle, the 

teacher should also be monitoring student growth with ongoing formative assessments as he/she implements the new strategies.  Again, averages are not an effective means of quantifying student data, rather shifting levels of student proficiency should be the measure used. This provides the teacher with a compass to determine both how students are progressing towards the goal and if/what changes need to be made to the intervention to better address the students’ needs.  

Sample Individual Growth Plan - Individual Goal
	School Goal:  All students will increase their proficiency in reading by at least one level as measured on the state exam. Students performing at the highest level will remain there.



	1st quarter 4th Grade Cluster Goal:  Improving all students’ ability to identify “main idea” in a passage, supported by the questioning section of the TAP rubric and evidenced by all students increasing their proficiency on the quarterly benchmark.  Students performing at the highest level will remain there. 



	Individual Goal:   All students will reach proficient or above on teacher-made post-test and the next quarter benchmark exam. Teacher will increase her proficiency in teaching “main idea” by incorporating graphic organizers and supported by improved questioning skills to improve students’ ability to identify “main idea” in a passage. 


	Identified Need/Rationale:

· State test data indicates that only 40% of the school’s students are proficient or above in reading comprehension.
· Benchmark data indicates that 4th grade students’ greatest area of weakness is in “main idea.”  

· Teacher pre-test on “main idea” revealed that only 2 of my 27 students are proficient in “main idea.”

· TAP evaluation highlighted “Questioning” as my area of refinement.



	Developing Appropriate Activities


The guidelines for quality activities for cluster groups are also applicable to activities used to attain individual goals:

Activity guidelines*
Effective activities should be:

· Aligned to the identified goal

· Meaningful to the teacher

· Based on a specific student need and focused on teacher learning that impacts student learning

· Supported by the TAP instructional rubric

· From credible sources (evidence of proven application showing student growth)

· Consistently monitored to ensure quality transfer of the new learning through classroom support and ongoing formative assessment

*For examples of quality activities, see the Resources section.
Classroom Support
To ensure the quality transfer of a teacher’s new learning to the classroom, it is necessary for the master/mentor to provide support in the classroom. More specifically, in the process of developing a skill, a teacher follows a learning continuum where the master/mentor teacher provides the opportunity for the teacher to observe an exemplary demonstration of a skill and be coached, 
observed and assisted to assure effective implementation of the skill with 
his or her students. 
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Monitoring Student Work

Another way to ensure that the new learning is being appropriately used in the classroom is by continually referencing student work. By giving ongoing informal and formal formative assessments and analyzing the data, the teacher can determine the effectiveness of the intervention in terms of student growth. This data should not be in the form of averages, but in terms of growth in student proficiency levels. Using this information he or she can make informed instructional decisions about what further interventions the students may need. Additionally, the teacher will be able to competently predict students’ performance on reaching the targeted goal on the benchmark/state exam.

	Follow-Up/Evidence to Activities


The TAP individual growth plan differs from most professional growth plans that teachers have experienced because it is an ongoing joint effort between the teacher and the mentor/master teacher.  In the traditional model, the professional growth plan is often created at the beginning of the school year and then not revisited until the end.  Unlike the traditional model, the TAP individual growth plan is continuously monitored and adjusted throughout the year as activities are completed, evidence is cited, and goals are realigned.  The mentor and master teacher must work closely with the mentee to assure that growth is occurring toward the individual goals.  To ensure this growth, besides regularly assessing students through formal and informal formative assessments, it is necessary to have a review of the individual plan with the teacher on a regular basis.  How often this is done depends on the needs of the teacher and the student results.  Novice or struggling teachers should have this review at least every two weeks.  The more experienced or confident teachers may be fine with one review a month.  It is best to agree on this review cycle with the teacher and to set it into both your calendars right from the beginning.

Tips for Effective Individual Growth Plan Reviews

1. Master/mentor and career teachers should come prepared to review individual growth plans during every post-conference and each month during a segment of a cluster meeting. Preparation includes selecting and analyzing samples of student work to show the impact of the new learning. 

2. Meetings need not be long to be effective if both the master/mentor and teacher come prepared.

3. Each should have a copy of the plan.

4. The master/mentor should be familiar with the teacher’s goal and planned activities.

5. The teacher should bring outcomes/evidence of what has been completed, as well as questions, concerns, or requests for help from the master or mentor.  He or she should have these in writing to ensure they are not inadvertently overlooked.

6. Suggestions and ideas from the master/mentor should be written out during the review to ensure that a good idea is not overlooked later.

7. The master/mentor should initial or make notes on the plan to show what areas have been completed, discussed, or revised.  Both should have copies at the end of the meeting.

8. What comes next? Continuation of current goal – or a new goal?

Sample Individual Growth Plan

Teacher Name: 
Tru Believer
       


Assigned Master Teacher: 
Shirley Best


Signature: 

        

  


Assigned Mentor Teacher: 
Moe Support


Date: 






Signature of M/M: 
                              



	School Goal:  All students will increase their proficiency in reading by at least one level as measure on the state exam. Students performing at the highest level will remain there.

	1st quarter 4th Grade Cluster Goal:  Improving all students’ ability to recognize “main idea” in passage, supported by the questioning section of the TAP rubric and evidenced by all students increasing their proficiency on the quarterly benchmark.  Students performing at the highest level will remain there. 

	Individual Goal: All students will reach proficient or above on teacher-made post-test and the next quarter benchmark exam. Teacher will increase her proficiency in teaching “main idea” by incorporating graphic organizers and supported by improved questioning skills to improve students’ ability to identify “main idea” in a passage.

	Identified Need/Rationale:

· State test data indicates that only 40% of the school’s students are proficient or above in reading comprehension.
· Benchmark data indicates that 4th grade students’ greatest area of weakness is in “main idea.”  

· Teacher pre-test on “main idea” revealed that only 2 of my 27 students are proficient in “main idea.”

· TAP evaluation highlighted “Questioning” as my area of refinement.

	Activity/Classroom Outcome
	Follow-Up/Evidence
	Initial

	· Administer pre-test on “main idea.”

· Read article from master teacher. 
· Co-planned one strategy with the mentor teacher.
· Master teacher modeled 2nd strategy in cluster.
· Mentor teacher observed lesson.
· Develop and administer post-test.
	· Only two students were proficient or above in identifying main idea.
· Identified two strategies with the master teacher.
· Watched mentor teacher teach lesson in my classroom and reflected on student work with her.
· Developed and team-taught with master.
· Peer coaching to refine lesson, and plan next application of strategy.
· 72% of students scored proficient or advanced.  Teacher will work with master to address remaining student needs.
	


Changing or 
Redirecting the 
Individual Growth Plan

If the individual plan is being executed appropriately, student data analyzed during the individual growth plan reviews will eventually show that students have reached the level of attainment set by the individual goal and a new goal is needed. 

However, if there is a problem in the goal’s execution or the intervention is not appropriate, students may not make the necessary gains, a redirection of the teacher work is needed.  

If it is the goal itself that needs redirection, the teacher, working with master/mentor, will begin the process of defining a new goal by looking at what needs to be done to support the school goal. 

If it is decided that the interventions are what need redirection, the master/mentor teacher may need to look to provide more direct support or more specific intervention that will support the teacher to build expertise and realize student success.   Benchmark assessments, teacher-made assessments and examination of student work will provide the basis for identifying the information for more specific intervention to be developed.

To do this they will again reference the school and cluster plan and obtain pertinent student data through a benchmark exam or teacher made assessment. 

The next pages contain BLANK forms for the individual growth plan followed by two samples of completed individual growth plan forms.


Individual Growth Plan

Teacher Name: 



    
Assigned Master Teacher: 





Signature: 




    
Assigned Mentor Teacher: 





Date: 




    
Signature of M/M: 






Reinforcement Objective: 

    
Refinement Objective: 





	Individual Goal:



	Identified Need/Rationale:



	Activity/Classroom Outcome
	Follow-up/Evidence
	Initial

	
	
	


Individual Growth Plan


	School Goal: All students will meet or exceed grade level expectations in “whole-digit computation” on the state test.

	2nd quarter 2nd Grade Math Cluster Goal: All students will meet or exceed expectations in “adding and subtracting two- digit numbers” as evidence on the quarterly benchmark. 



	Individual Goal:  

All students will meet or exceed grade level expectations “adding and subtracting two-digit numbers without regrouping” as measured by quarterly benchmark and math journals.  Teacher will increase her proficiency in providing quality “academic feedback” while teaching abstract strategies for XX+/-XX up to 100 without regrouping and within the math journals.

	Identified Need/Rationale:

· SAT 9 scores indicate that students are weak in whole-digit computation.
· Quarterly benchmark data indicates that 30% of 2nd graders are proficient or above in adding/subtracting. 

· Teacher-made pre-test indicated that 10% of class was proficient or above in adding/subtracting two-digit numbers without regrouping.
· Teacher evaluation indicated “academic feedback” as area of refinement.

	Activity/Classroom Outcome
	Follow-Up/Evidence
	Initial

	Administer pre-test on adding/subtracting two- digit numbers without regrouping.
Read article on teaching abstract strategies on two-digit computation, and begin book study on how to give quality academic feedback.

Teacher begins giving daily math journal problems on two-digit computation. 


Teacher will observe other math teacher (with 90% student success rate) teaching students two- digit operations using “hopping.”

Master will model “hopping” in teacher’s classroom using exemplary academic feedback.
Master and teacher will team teach “hopping.”


Teacher will implement “hopping” on her own.
Develop and administer post-test.
Teacher is evaluated.

	10% of class was proficient or above. 

Master and teacher conference, and chose “hopping” strategy to be implemented in classroom.
Teacher developed checklist to track each child’s and the class’s progress due to using the math journals.
Teacher observed math teacher, and conference with her to ask questions. 

Master modeled “hopping” with teacher’s own students, while teacher took notes. Post-conference included discussion of how Master provided quality academic feedback. 

Team taught “hopping.”

Master observed teacher teaching the strategy and provided feedback on both implementing the strategy and providing academic feedback

75% of the class is now proficient or above. Teacher and master are currently working together to find ways to address the students not yet at proficiency.
TAP evaluation scores show great improvement in teacher’s ability to provide quality feedback.
	



Individual Growth Plan

	School Goal: All students will increase proficiency in reading comprehension, as measured by increased scores on the state test. 

	1st Grade Cluster Goal: All students will increase proficiency in phonemic awareness as evidenced by quarterly benchmark exam.

	Individual Goal: To promote all students’ phonemic awareness to a higher level of proficiency, as measured by quarterly benchmark exam and teacher-made test, by improving teacher’s proficiency in teaching sight word vocabulary and Hands-on Task cards, as supported by the “grouping” section of the TAP rubric. 

	Identified Need/Rationale:

· State test indicates that 40% of students are below proficient in reading comprehension, and no students are above.
· Benchmark indicates that only 30% of 1st grade students are proficient in the area of phonemic awareness.
· Based on teacher made test, most students (80%) did not understand beginning phonics sounds.
· TAP evaluation indicates “grouping” as area of refinement.

	Activity/Classroom Outcome
	Follow-Up/Evidence
	Initial

	Administer teacher-made pre-test.
Watch video “Phonics and Literacy” and begin researching from other sources to improve knowledge base on teaching phonics and find appropriate activities to implement in the classroom. 


Have Master model “Hands-On Task” cards in teacher’s classroom, utilizing grouping. 

Attend monthly district literacy meeting.

Master and teacher will team teach “Hands-On Task” while using mixed ability groups.

Teacher will implement “Hands-On Task” on her own using like ability groups.
Develop and administer post-test. 


Teacher is evaluated. 
	80% of students were not able to recognize beginning phonic sounds.
Master teacher and teacher conference and select “Hands-On Task” cards from the video as means of improving student phonemic awareness.
Master modeled the strategy with teacher’s own students, while teacher took notes. Post-conference discussion focused on how to keep weaker students focused when working with some students in smaller teacher-directed group.

Teacher learned the importance of using word parts to help students improve their ability to recognize phonics. This reinforced “Hands-On Task” activity, which is based in word parts.

Team taught strategy. It was decided that mixed ability groups were not effective. Like ability groups will be used instead.
Master observed teacher teaching the strategy and provided feedback on both implementing the strategy and using grouping. Teacher and Master agreed that like ability groups are more effective in teaching this particular strategy.

40% of the class is now proficient or above. Teacher and master are currently working together to find ways to address the students not yet proficient.
TAP evaluation scores in grouping show improvement. Teacher will continue her work in this area.
	


Additional Resources for Cluster Group Leaders
Below are additional resources not mentioned in the handbook that leadership teams might find helpful for the topics listed.  

Assessment
http://www.serve.org/csrd/datadriven/analyzedata.html
This site helps educators to learn how to start looking at student achievement dates.  The site offers worksheets to look at a basic example of test score trends among students.
Communication Skills
http://eric.uoregon.edu/publications/digests/digest102.html
This is a link to an article about effective communication skills.  The article provides suggestions for school leaders who want to increase the effectiveness of those interactions.
Instruction
Classroom Instruction That Works, Mazano, Pickery, Polloch


0871205041

This book spells out in plain language what works. It explains each strategy in detail, gives examples, and summarizes the research on how effectively that strategy works. The strategies are in order of effectiveness. It doesn’t matter what subject you teach; it does matter how you teach it.

Leadership Skills
Leading Minds: An Anatomy of Leadership, Gardner



0465082807

Leading Minds addresses a crucial and often ignored component of leadership -- the mind. What distinguishes the mind of an effective leader, and what is the mentality of his or her followers? Gardner links the study of creativity with the study of leadership to demonstrate the many similarities between traditional creators (artists and scientists) and leaders in business, politics and the military.

Leading with Heart, Kzyzeroski






0446676780

Coach Krzyzewski of Duke University has written a great book for leaders in business, sports, or any other field.  Each chapter contains excellent instruction for anyone who is interested in building teamwork and developing leadership. Coach Krzyzewski has succeeded on the basketball court and has shown us through his development of young men that, while he is devoted to the goal of winning, for him, winning is more than just scoring more points at the end of a night. For him, developing and teaching young men is the ultimate goal.

Developing the Leader Within You, John Maxwell




0840767447

The author examines the differences between leadership styles, outlining principles for inspiring, motivating, and influencing others. These principles can be used in any organization to foster integrity and self-discipline and bring a positive change. It also allows readers to examine how to be effective in the highest calling of leadership by understanding the five characteristics that set “leader managers” apart ... 
Developing the Leaders Around You, John Maxwell



0840767471

The author, who is considered one of the nation’s leading figures in the area of personal and corporate leadership development, turns his attention to the art of developing leadership capabilities in the people who surround you.  He focuses on these key objectives: developing leadership within oneself, developing leadership within associates, and thereby maximizing the potential of all human assets within any organization, regardless of its size or nature. 

Mentoring
The Teacher Mentor Training and Support Kit, Teachersmentors.com

http://teachermentors.com/RSOD%20Site/priceMtrg.html
This Mentor Training Kit gives you everything you need to design and lead your own initial and ongoing mentor training and mentor support system

Student Work/Assignments
http://web.mit.edu/writing/Faculty/createeffective.html
This site offers guidelines for crafting effective writing assignments for your students.  Also included are tips for checking the assignment and sequencing of multiple writing assignments.
http://school.discovery.com/teachingtools/worksheetgenerator/index.html
Refer to this web site for help with creating worksheets for your students.  In addition to a template for creating your own assignments, the site contains a database of over 300 ready-made worksheets in a variety of disciplines.
http://nhclibrary.nhmccd.edu/library/instruction/keys.html
Guide that provides fundamental, strategic concepts to promote development of assignments that maximize learning.
Teambuilding
TEAM Handbook, Brian Joiner, Peter Scholtes, Barbara Hearbel  


1884731112

An easy-to-use, comprehensive reference book that can be read and applied by all who are involved with teams.  This is a book made by team members for team builders. It has a lot of empty space allowing the reader to make notes. It was written so anyone can comprehend the steps needed to build and manage successful teams. 

Fish!, Stephen C. Lundin







0786866020

This is a management parable that draws its lesson from an unlikely source - this time its the fun-loving fishmongers at Seattle’s Pike Place Market. Fish! aims to help employees find their way to a fun and happy workplace. The book, with prescriptions such as “Choose Your Attitude,” “Make Their Day,” and “Be Present” offer a good dose of worthwhile motivational management techniques. 

Accounting for Diversity in Team Training 

http://www.tms.com.au/tms12-2c.html
The Apollo Syndrome

http://www.teamtechnology.co.uk/tt/h-articl/apollo.htm
Article on Decision-Making from Why Teams Don't Work  by Robbins/Finley

http://www.quality.org/TQM-MSI/decisions.finley.txt
Article on Leadership from Why Teams Don't Work by Robbins/Finley
http://www.quality.org/TQM-MSI/leadership.mfinley.txt
Article on The Six Deadly Sins of Team-Building

http://www.escape.ca/~rbacal/teasin.txt
Building a Committed Team

http://www.ncrel.org/sdrs/areas/issues/educatrs/leadrshp/le200.htm
Case Study: The Power of Goals for Teams 

http://www.workteams.unt.edu/reports/ghendrix.htm
Center for the Study of Work Teams – articles on teams

http://www.workteams.unt.edu/reports/acapaper.htm
Confidence and Team Building Games

U.S. Scouting Service Project

http://www.usscouts.org/games/game_t.html
Motivation in High Functioning Teams

http://www.teambuildinginc.com/article_teammotivation.htm
Team Building: Developing a Productive Team

http://www.ianr.unl.edu/pubs/Misc/cc352.htm
Teams in Schools 

http://www.ncrel.org/skrs/areas/issues/educatrs/leadrshp/le200.htm
The Participative Design Approach to building

http://www.worldtrans.org/qual/workplac.html
Thinking
http://www.tamucc.edu/~gblalock/courses/3360/readings/13ways.htm
A list of the 13 different ways that people think.  Teachers should refer to this list when developing assignments to ensure that students are getting a fairly balanced opportunity to develop each of the types of thinking.
Bloom’s Taxonomy
	
	Competence
	Demonstrated skills and key verbs
	

	
	Evaluation
	· compare and discriminate between ideas 

· assess value of theories, presentations 

· make choices based on reasoned argument 

· verify value of evidence 

· recognize subjectivity 

Verbs:
assess, decide, rank, grade, test, measure, recommend, convince, select, judge, explain, discriminate, support, conclude, compare, summarize
	EVALUATION:

appraise, assess, rank, recommend, convince, explain, summarize, compare, conclude, criticize, estimate, evaluate, judge, measure, rate, score, select, value, explain

	
	Synthesis
	· use old ideas to create new ones 

· generalize from given facts 

· relate knowledge from several areas 

· predict, draw conclusions 

Verbs:
combine, integrate, modify, rearrange, substitute, plan, create, design, invent, what if..?, compose, formulate, prepare, generalize, rewrite
	SYNTHESIS:

arrange, assemble, collect, combine, compose, construct, create, design, devise, formulate, generate, invent, manage, organize, plan, propose, set-up, modify, rearrange, what if..?, generalize

	
	Analysis
	· seeing patterns 

· organization of parts 

· recognition of hidden meanings 

· identification of components 

Verbs:
analyze, separate, order, explain, connect, classify, arrange, divide, compare, select, explain, infer, separate
	ANALYSIS:
analyze, appraise, infer, categorize, compare, outline, contrast, criticize, debate, diagram, inspect, arrange, connect, order, discriminate, differentiate, examine, test, classify, experiment, solve, inventory, question, relate

	
	Application
	· use information 

· use methods, concepts, theories in new situations 

· solve problems using required skills or knowledge 

Verbs:
apply, demonstrate, calculate, complete, illustrate, show, solve, examine, modify, relate, change, classify, experiment, discover
	APPLICATION:

apply, compute, calculate, show, solve, modify, change, classify, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, prepare, produce, schedule, use, play, complete, relate

	
	Comprehension
	· understanding information 

· grasp meaning 

· translate knowledge into new context 

· interpret facts, compare, contrast 

· order, group, infer causes 

· predict consequences 

Verbs:
summarize, describe, interpret, contrast, predict, associate, distinguish, estimate, differentiate, discuss, extend
	COMPREHENSION:

convert, describe, predict, discuss, differentiate, contrast, distinguish, explain, express, extend, generalize, give example of, identify, locate, paraphrase, report, restate, review, select, summarize, translate

	
	Knowledge
	· observation and recall of information 

· knowledge of dates, events, places 

· knowledge of major ideas 

· mastery of subject matter 

Verbs:
list, define, tell, describe, identify, show, label, collect, examine, tabulate, quote, name, who, when, where, etc.
	KNOWLEDGE:

define, describe, identify, label, list, match, name, recall, recognize, record, quote, tell, collect, who, what, when, where, relate, repeat, state, underline, write, record, circle




	Bloom’s Taxonomy

	QUESTION STARTERS   

POTENTIAL ACTIVITIES




	Bloom’s Taxonomy

	QUESTION STARTERS   

POTENTIAL ACTIVITIES




Cluster Meeting “Sample Protocol”

Note:    Actual times should be adjusted depending on the specific content of the individual meeting needs.
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(10 minutes)
	· The cluster leader references the Long Range Plan and reviews activities of the day.  
[image: image171]
· The cluster members identify trends in student work as aligned to criteria set at the last meeting.  The master/mentor teacher asks probing and clarifying questions to assist teachers in deeper learning of their teaching practice and its impact on students. 
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· The cluster leader then assists teachers in identifying the core student need and discusses how that need relates to the day’s activities.  
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(20 minutes)
	· The cluster leader provides a segment of new learning:  
[image: image177]   

- Cluster leader provides theoretical understanding of the targeted student skill and provides reference to the research where the strategy being studied/applied originated.  Here the leader should also make connections between the new learning and the TAP Instructional Rubric.

- Cluster leader illustrates the effectiveness of the strategy by referencing student achievement gains as a result of field testing of the strategy.  Student work samples showing increased proficiency should be presented. 

- Cluster leader presents teachers with a handout enumerating the critical attributes of the strategy and provides a quick verbal preview of what will take place during the demonstration. 

- Cluster members experience the application of the new learning from a student point of view while the cluster leader demonstrates (or has arranged for a cluster member to demonstrate) the application of the new learning.  During this demonstration, the leader frequently stops and explains what she/he is doing and how it relates to the student need, prior teacher/student learning and the TAP Instructional Rubric.

- Cluster members ask clarifying questions regarding the strategy application. 

- Cluster leader asks probing questions regarding the student experience (cluster members) of the application with a focus on the specific identified skill of the cluster goal and how it relates to the trends in student needs that were identified during the analysis of student work.
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(25 minutes)
	· Cluster members develop the strategy for application in their classroom using actual materials necessary for application with their students: 
[image: image179] 

- Cluster members ask clarifying questions

- Cluster leaders probe for deeper understanding 

- Cluster members may practice the application with other members of the group taking the student role.

- Master or mentor teacher uses coaching skills to assist in deeper understanding and thorough development for accurate application.  Additionally, during these interactions, the master/mentor teachers internally note the type of follow-up support needed for each member.  
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(5 minutes)


	· Cluster members debrief the process, summarize the learning and make plans for application in their classrooms  

        - Teachers are assigned to bring back specific examples of student work to be assessed with clear criteria aligned to the pre/post assessments and state standards.  This student work must be able to be used to frame the next cluster’s learning.

        - Master and mentor teachers make specific appointments and define the focus of the assistance in order to assist all cluster members with their application of the strategy in their classrooms.  

	
	(During the week all cluster members apply the new instructional strategy with mentor/master teacher support and examine student work for evidence of success and making changes to instructional practice.)


Examining the Quality of Cluster Outcomes
	Included below are five good examples of quality cluster outcomes.  Because much learning can be discovered by comparing quality with what would be less effective, poor examples have also been included and labeled.  


	1. By the end of the meeting the teachers will develop the “So What?” strategy into a lesson using content area text from their classrooms.

Good Example:  Students are learning inferences and teachers are learning a subject-specific instructional strategy.  

Possible improvement:  Bring back examples of student work.

Note:  The above example assumes that analyzing test results has already been done. The following example would strengthen the outcome if that analysis of student need hasn’t already been done: After analyzing student results on a teacher-made, state-aligned reading comprehension test assessed with a rubric, Master teacher will demonstrate the “So What?” strategy, and teachers will develop it into a lesson using their content area the following week.

	2. By the end of the meeting, teachers will be able to identify and create “word sorts” that are used to increase word recognition and contextual meaning and will have created a lesson to teach this week.
Good Example:  If the Master/Mentor teacher has properly modeled/demonstrated for teachers how to implement of this strategy, teachers will have learned about word recognition and building contextual meaning and will have developed a lesson for immediate application.

Possible Improvement:  Include examination of student work as evidence of teacher and student learning.

	3. By the end of the meeting, teachers analyze (breakdown) the number-sense standard and, based on a demonstration lesson, collaboratively construct a lesson on grouping objects by ones, tens, and hundreds (one of the sub-objectives) to be implemented in their classroom during the following week.

Good Example:  Teachers take a “big” concept and segment it into one chunk during the meeting in order to develop it for immediate application in the classroom. 

	4. After participating in a lesson the mentor teacher model “Thinking Cube”, teachers will collaboratively construct lessons that incorporate this pre-reading strategy to be taught during the week, while master teacher observes.  Student work will be analyzed as part of the reflective dialogue after observation.

Good Example:  Students learn pre-reading strategy.  Teachers learn through experience the “Thinking Cube” activity as a pre-reading strategy and develop the thinking skills into their own lesson for immediate application.  
Further, the master teacher observation/feedback is directly planned for and student work is used as part of the teacher learning.

	5. After the master teacher demonstrates the three levels of questions as a comprehension strategy, utilizing student responses on a recent writing prompt, teachers will develop the questions they will use when teaching the strategy for their students using non-fiction text in a lesson this coming week.
Good Example:  Teachers experience the strategy demonstrated and develop similar methodology using their own materials for immediate application in the classroom. 

	6. By the end of the meeting the teachers will understand the characteristics of a classroom implementing differentiated instruction.
Bad Example – this outcome will lead to an informational meeting and remain on the theoretical level rather than get to application.  (Note: Try to avoid words like, understand, share, and reflect as they are difficult to measure in terms of teacher behaviors.) 

Possible Improvement:  “By the end of the meeting, the teachers will develop a tiered approach to a lesson, which they will teach this week for three language levels of students in their class.” (Note: This is a specific strategy differentiating instruction.)

	7. Members will develop a class profile based on the mid-year writing assessment and determine the top three areas of instructional need.
Bad Example:  What will they do with these areas?  Teachers should identify one of the areas of need within that meeting, and the Master/Mentor should present a strategy targeted to that need for teachers to take back to their classroom. Developing a class profile should be done outside of cluster, during plan time or department meetings as preparation for effective cluster work. (Remember, every cluster outcome should include something for teachers to take back and use in their classroom.)
Possible Improvement: “After discussing teacher’s class profiles based on mid-year writing assessment, cluster will identify three top areas of weakness.  Master/Mentor will demonstrate a strategy addressing one of these areas for teachers to develop and implement in their classroom the following week.” 

	8. By the end of the meeting, teachers will understand the three levels of questions.
Bad Example:  What will teachers do with what they learn? How will they learn it? Why? This outcome remains on the theory level for teachers.  

Possible Improvement:  “By the end of the meeting, teachers will examine the three levels of questions, observe the Master teacher demonstrate the use of three levels in a content lesson introduction, and develop the questions they will model with students using their content area.”


	9. By the end of the meeting, teachers will identify how the “during-reading” strategy modeled by the mentor teacher could be used in their classrooms, while the mentor or master observe and provide feedback.

Fair Example:  It is implied that teachers will experience the strategy and develop the strategy into their lessons.  Further, observation by the mentor/master is planned for; however, this outcome does not include developing the strategy for immediate implementation in the classroom, and cluster leaders most likely will run into a problem where some teachers may not reach that point of application ready for the observation/feedback by the mentor when scheduled.

Possible Improvement: “By the end of the meeting, teachers will identify how the “during-reading” strategy modeled by the mentor teacher could be used in their classrooms and will develop it using their own content areas during the following week, while the mentor or master observe and provide feedback.”

	10. Teachers will plan a differentiated lesson for the different language levels.

Incomplete Example:  Teachers appear to be developing a focused new learning (language levels) for immediate application.  

Possible Improvement:  “Teachers will plan a differentiated lesson for the four levels within their classrooms which will address the students making inferences as part of reading comprehension.”


Developing Quality IGP Activities

The guidelines for quality activities for cluster groups are also applicable to activities used to attain individual goals:

	Activity Guidelines


For activities to be effective they should:

· Provide support for established goals

· Be meaningful to the teacher

· Include best instructional practice

· Be based on a specific identified student need, yet focused on teacher learning

· Be consistently monitored to ensure quality transfer to daily practice

Effective Activities and Accomplishments:

· Lead to goal attainment and student achievement

· Show measurable progress toward goal attainment

· Add new information, practices, and experiences

In contrast:

Ineffective Activities and Accomplishments:

· Have no direct alignment to goal attainment

· Appear to be “stand-alone”

· Are underdeveloped

· Tend to “recycle” old information

· Focused only on teacher interest or teacher behaviors

Use Bloom’s Taxonomy when suggesting activities for a teacher’s individual growth plan.  Is the teacher at the formative level of the skill(s) needed to accomplish the goal?  If yes, the activities at first should involve acquiring knowledge and understanding of the topic.  Activities such as book study, research, and observation would be appropriate.  

As the teacher gains confidence and mastery, activities should be higher on Bloom’s, giving the teacher opportunities to apply and analyze the information or skill.  Activities such as demonstration lessons and presentations to the cluster group explaining the information/skill would be very appropriate.

Teachers building an area of expertise would move to the top of Bloom’s as they synthesize and evaluate the information or skill.  Activities such as writing a critical analysis of the topic or doing research to verify the validity of an educational theory or practice would be suitable and could then be shared with the cluster or staff.

Below are generic activities to consider for individual goals.  They are grouped moving up Bloom’s Taxonomy.  These should be adjusted to fit the specific topic or skill in the goal.

Knowledge/Comprehension

· Classroom observations for specific indicators/descriptors

· Professional reading: book studies, professional journals, articles, and web research

· Buddy study: Work with a partner to study or research a topic.
· Workshops, e.g. Six Traits of Writing

· Peer coach for specific indicators/descriptors.
· Present information to the cluster group.
· Define and describe methods, techniques, or skills.
· Compare/contrast methods, techniques, or skills.
· Keep a self-observation journal of instructional skills, e.g. teacher identifies, labels, discusses, and extends targeted skills for self-reflection.

Application/Analysis

· Demonstrate a target skill in a lesson. 

· Examine classroom assessment data, and note trends and patterns. 

· Modify instruction from assessment data to meet an individual student need; share plan and results with cluster or mentor/master.

· Self-observe specific patterns of teacher behavior and share, e.g. proximity, wait time, etc.

· Experiment with a strategy, then explain its impact on a lesson; e.g. alternative student groupings.
Synthesis/Evaluation

· Design an instructional unit to integrate the cluster and/or school goal in another subject; i.e. although the goal is to improve reading comprehension, how can this be integrated into a math unit?

· Rewrite the grade level’s state standards in student-friendly language. 

· Survey the literature for a goal topic, and recommend a course of action for implementation of a new strategy garnered from the reading.

· Test a strategy using a control group.  Interpret and share results.

· Track and then rank resources used for a goal’s accomplishment for future use by others.

· Write a critical analysis of a theory or strategy to make a recommendation to the cluster group.

In addition to activities being at the appropriate level of learning for the teacher, keep in mind the tips for adult learning mentioned earlier.
Activities and information should be:
· Organized so that content is personally meaningful and relevant

· Developed so that learning experiences include inquiry, curiosity, and exploration
· Organized so that progress and growth are demonstrated
Monitoring Growth

The TAP Individual Growth Plan differs from most professional growth plans that teachers have experienced because it is an ongoing joint effort between the teacher and the mentor/master teacher.  In the traditional model, the professional growth plan is often created at the beginning of the school year and then not revisited until the end.  Unlike the traditional model, the TAP Individual Growth Plan is continuously monitored and adjusted throughout the year as activities are completed, evidence cited and goals realigned.  

The mentor and master teacher must work closely with the mentee to assure that growth is occurring toward the individual goals.  To ensure this growth, it is necessary to have a review of the individual plan with the teacher on a regular basis and to regularly assess students formally and informally with a clear purpose always to use the information to make further instructional decisions.  

How often this is done depends on the needs of the teacher.  Novice or struggling teachers should have this review at least every two weeks.  The more experienced or confident teachers may be fine with a review once a month.  It is best to agree on this review cycle with the teacher and to set it into both your calendars right from the beginning.

Resource:  The TAP Rubric

“When people say they work at a good school, what do they mean?”

- Glickman
Introduction

To measure teaching skills, knowledge and responsibilities, the TAP program has defined a set of professional indicators required of all TAP teachers - and established rubrics for measuring teachers’ performance with those indicators. It is both helpful and necessary for all teachers in a TAP school to know and understand these standards and how their performance will be measured against these standards - yet understanding the standards in isolation does not guarantee accurate development of teacher skill or application of those standards.  

Therefore, it has been emphasized throughout this cluster handbook that it is the responsibility of the cluster leader to continually define and demonstrate how and when these standards support the quality implementation of instructional strategies applied to specific identified student needs.  Instructional strategies implemented poorly will not have a positive impact on student achievement.  Application of the teaching standards, separate from specific instructional purpose, will also not have a positive impact on student achievement.  Only accurate implementation of appropriate instructional strategies, the skillful and appropriate application of the TAP teaching standards will result in student achievement gains.

In this way, cluster group leaders must continually make connections between effective instructional strategies and the use of the various elements of the TAP rubric.

TAP’s Teaching Skills, Knowledge and Responsibility Standards are divided into four domains; within each domain, performance indicators are listed and a rubric specifying three levels of accomplishment are provided for measuring actual teacher performance.

	Teaching Skills, Knowledge and Responsibility 
Performance Standards

	1. Designing and Planning Instruction

a. Instructional Plans

b. Student Work

c. Assessment
	3.   The Learning Environment

a. Expectations

b. Managing Student Behavior

c. Respectful Culture

	2.    Instruction
a. Standards and Objectives

b. Motivating Students

c. Presenting Instructional Content

d. Lesson Structure and Pacing

e. Activities and Materials

f. Questioning

g. Academic Feedback

h. Grouping Students

i. Teacher Content Knowledge

j. Teacher Knowledge of Students

k. Thinking

l. Problem Solving
	4. Responsibilities

a. Staff Development

b. Instructional Supervision

c. School Responsibilities

d. Mentoring

e. Community Involvement

f. Growing and Developing Professionally

g. Reflecting Upon Teaching



As part of the “Resources” section of the Cluster Group Handbook, we will review the important elements of the first three TAP Teaching Standard domains. The details of the fourth domain, Responsibilities, will be left to each school to handle.  Covered here are all the indicators for Designing and Planning Instruction, Implementing Instruction, and the Learning Environment.  Each indicator’s descriptors are explained and include examples. 

Designing and Planning Instruction
This section includes resources and information on the three indicators under Designing and Planning Instruction:

· Instructional Plans

· Student Work

· Assessment

Each indicator is followed by suggested cluster group activities to increase understanding and skill with the indicator. 
Instructional Plans

Of course, time spent in developing strong lesson plans yields many benefits.  Lesson plans contribute to better-managed classrooms and smoother running learning experiences for students.

Exemplary Descriptors for Instructional Plans

Instructional plans include: 

· Measurable and explicit goals aligned to state content standards
· Activities, materials, and assessments that:

· Are aligned to state standards 

· Are sequenced from basic to complex. 

· Build on prior student knowledge, are relevant to students’ lives, and integrate other disciplines
· Provide appropriate time for student work, student reflection, and lesson and unit closure  

· Evidence that plan is appropriate for the age, knowledge, and interests of all learners
· Evidence that the plan provides regular opportunities to accommodate individual student needs
Instruction in a TAP school is based heavily on state standards as well as student assessment.  Therefore, it is important that teachers incorporate these into their daily planning. In order to prepare teachers to implement this process, certain knowledge needs to be developed:

· A familiarity with state standards

· Where state standards are located
· How state standards are structured
· What each standard means
· Ability to map objectives building from sub-objectives to the final objective
· A familiarity with assessment

· How are standards measured?

· Knowledge of a variety of alternative assessments
· What does proficient look like?

	Suggested Activities and Discussion Questions on Instructional Plans

	

	Self-Observe or Peer Observe 

	· How closely was the lesson plan followed?

	· What was left out, what was added, and why?

	· Was there a connection between the level of understanding of the students and the lesson plan’s strength or weakness?

	· Was there a connection between student behavior and the lesson plan’s strength or weakness?

	Discussion Questions

	· Why is mapping the objectives to the standards important?

	· Is there a way to simplify the process?

	· Which standards seem to be the most difficult to map and why?  


	Cluster Group Practice

	· Spend at least one meeting mapping the objectives for a particularly difficult standard.

	· Target troublesome areas and as a group map those standards.

	Lesson Study

	· Conduct a lesson study around a challenging sub-objective.  
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- Members develop mapping objectives for the classroom, use peer observation and peer coaching in the classroom, and evaluate the impact of instructional plans to determine the need for further refinement -


Evaluating Lesson Plans

Once the cluster group members have selected the lesson plan form, it is a good idea to have a system in place that provides feedback on individual lesson plans.

Student Work

Designing student work that enhances and reinforces the instruction in the classroom is an excellent topic for cluster group discussion and learning.

Exemplary Descriptors for Student Work

Assignments require students to:

· Organize, interpret, analyze, synthesize, and evaluate information rather than reproduce it
· Draw conclusions, make generalizations, and produce arguments that are supported through extended writing
· Connect what they are learning to experiences, observations, feelings, or situations significant in their daily lives both inside and outside of school

Resource: Looking at student work as a cluster group is a powerful tool.  Members bring examples that went well or not well in order to get input from cluster group members.  For very complete coverage on the topic of looking at student work, visit the Annenberg Web site at http://www.lasw.org/index1.html.  For information and discussion on student work and accountability, visit their other site: www.annenberginstitute.org/accountability/lswA/lswframe.html
	Suggested Activities and Discussion Questions on Student Work

NOTE:  Remember that ALL cluster discussion should have a direct tie to the school plan and should lead to something being applied in the classroom. Do NOT use these activities in isolation from the identified student need being developed in the long-range cluster plan. 



	Self-Observe or Peer Observe

	· Using Bloom’s Taxonomy, at what level is the student work that was assigned?  Is it the appropriate level considering the students’ stage of learning?

	· How engaged are the students in what they are doing?  Are they animated and showing interest or showing signs of boredom?

	· What is the quality of the completed work?  Did it meet the teacher’s expectations?  If not, what was missing?

	Study Group

	Investigate alternative types of student work, such as the following:

	· Project-based learning: http://www.4teachers.org/projectbased/ 

	· Webquests: http://edweb.sdsu.edu/courses/edtec596/about_webquests.html 

	Discussion Questions

	· Bring examples of student work to discuss.  What qualities make this a good or weak student assignment?

	· How can this student assignment be improved?

	· What guidelines for student work do we all want to share in common?

	· Are our guidelines going to mesh with the next grade level’s guidelines?


	Book Group

	· Assessing Student Learning: From Grading to Understanding

	Allen

	Publisher: Teachers College Press

	ISBN 0807737534

	· Looking at Student Work: A Companion Guide to Assessing Student Learning

	(This book comes with the videotape mentioned above.)

	Blythe, Allen, and Powell

	Publisher: Teachers College Press

	ISBN 0807738577

	Article Review

	· “When Teachers Look at Student Work”

	Evans

	Educational Leadership 50, 5:71-72; online at:

	Northwest Regional Educational Laboratory

	www.nwrel.org/assessment/toolkit98/a21h2.pdf
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- Members examine student work, investigate the types of
student work and develop work at various levels on Bloom’s,
and make work assignments in the classroom based on Bloom’s, before re-examining student work to determine the impact and further need-


Preliminary to improving teacher instructional practice as defined by the TAP Teaching Standards, cluster groups should review the following information and activities to develop an effective assessment plan. 

1. Types and Uses of Assessment

2. Why Assess?





3. Four Methods of Assessment

4. Aligning Assessment and Learning Levels

5. The Difference Between “Teaching to the Test” and “Aligning to the Test”
6. The Use of Test Preparation Materials

7. Looking at the "High Stakes" Test Materials

8. Assessment Alignment

9. Developing Test Questions

	Assessment


Effective assessment is a fundamental part of instruction and learning. The goal of this section is to provide information and examples and to expand your knowledge of assessment. An effective assessment plan answers the question, “How do I know the students know what I’ve taught?” When this question is asked and answered regularly, the teacher can plan, diagnose and intervene on a continual basis.

Exemplary Descriptors for Assessment Plans:

· Are aligned with state content standards

· Have clear measurement criteria

· Measure student performance in more than three ways (e.g., in the form of a project, experiment, presentation, essay, short answer, or multiple choice test)

· Require extended written tasks

· Are portfolio-based with clear illustrations of student progress towards state content standards

· Include descriptions of how assessment results will be used to inform future instruction
1.  Types and Uses of Assessment

Formative and Summative Assessment

Assessment and evaluation occur at two different times in the instructional process. Formative assessment refers to any data collection that occurs before or during instruction and is used to diagnose learning levels and effectiveness of instructional techniques. If it is done prior to instruction for the purpose of determining a student’s readiness for instruction, it is called diagnostic assessment.  Summative assessment is done at the end of instruction to determine what has been learned.  Both formative and summative assessments should be used where appropriate to increase the teacher’s knowledge of the student and to make suitable adjustments in instruction to meet individual needs.

2.  Why Assess?

When teaching, there are usually one or two major objectives and several sub-objectives within each lesson. If a child does not master a prerequisite objective, subsequent mastery will be nearly impossible. Therefore, ongoing assessment is essential to good teaching if mastery is expected for all students.  This can be done formally or informally.

Formal assessment includes tests, portfolios, projects, and performances. Usually a teacher will formally assess after teaching an objective. Formal assessment is recorded and becomes part of the assessment plan.

Informal assessment usually takes place either at the beginning of a lesson to assess prior knowledge or after each sub-objective presented. Informal assessment can be conducted during instruction using signaling, questions, quick demonstrations, and choral responses. The results of informal assessment can help the teacher make decisions about whether to re-teach, practice, or move on.

3.  Four Methods of Assessment

1. Portfolio: A portfolio is a collection of student work samples that demonstrate progress toward meeting the standards. The most appealing application of portfolio assessment is that which is focused entirely on demonstrating student growth in areas that cannot be adequately assessed in other ways. Usually the assessment tool and the standard are included in the portfolio so that the parent and student can see how progress was measured. An example of an appropriate application of portfolio would be carefully selected student writing samples demonstrating a variety of genres. 

2. Projects: Final projects provide an excellent way of assessing complex thinking with multiple learning objectives. To assess complex projects, well-designed checklists and rubrics are used. An example of a final project would be a research paper in which students applied writing skills, social studies information, and technology. This form of assessment is a superior way to assess student understanding within an authentic context. Another example of a project would be the presentation, creation, and write-up of a science experiment.

3. Performance: Many learning objectives are best assessed as the student performs. A simple example of a performance assessment would be the timed typing test. A more complex performance assessment would be the use of running records. Whether directly observing the student in action or assessing a performance task after completion, the students have a clearly defined outcome that they perform. 

4. Testing: Student learning can be demonstrated by performance on a test. While this is not the most authentic approach to assessment, it certainly has a role when developing an excellent assessment plan. There are many types of tests used for many different purposes. If aligned to the objective being taught, this form of assessment can provide the teacher with valuable information about student performance.

Implementing Instruction
This section includes resources and information on the twelve indicators of the Teaching Standards under Implementing Instructions:

1. Standards and Objectives

2. Motivating Students

3. Presenting Instructional Content

4. Lesson Structure and Pacing

5. Learning Activities and Materials

6. Questioning

7. Academics Feedback

8. Grouping Students

9. Teacher Content Knowledge

10. Teacher Knowledge of Students

11. Thinking

12. Problem Solving

Each indicator is followed by suggested cluster group activities to increase understanding and skill with the indicator. 
Standards and Objectives

Planning effective lessons that are aligned to the standards is dependent upon the teacher’s ability to create clearly defined learning outcomes or objectives appropriate for his or her learners. If teachers expect to earn a rating of “proficient” or above on the TAP Teaching Standards, they must be able to present objectives that are explicitly communicated.  The TAP Teaching Standards indicator for “Standards and Objectives” is described below.

Exemplary Descriptors for Standards and Objectives 

1. All learning objectives and state content standards are explicitly communicated.

2. Sub-objectives are aligned and logically sequenced to the lesson’s major objective.

3. Learning objectives are: 

a. Consistently connected to what students have previously learned 

b. Know from life experiences 

c. Integrated with other disciplines
4. Expectations for student performance are clear, demanding, and high.

5. State standards are displayed and referenced throughout the lesson.

6. There is evidence that most students understand the objective.

In many ways this indicator is the foundation for all other indicators because if the teacher is not clear about what he or she is teaching, the balance of the lesson cannot be properly developed. Both the students and the teacher should understand what is to be accomplished during each lesson. 

Descriptor 1:  All learning objectives and state content standards are explicitly communicated.

The first descriptor under “Standards and Objectives” deals with the ability to “explicitly communicate” the objective or learning outcome whether it is a state standard or sub-objective of a standard. 

Some objectives are focused on lower level thinking (Knowledge, Comprehension) while other objectives develop higher order thinking (Application, Analysis, Synthesis, and Evaluation) for students. It is easier to write objectives for the lower levels of thinking because the outcomes are easier to measure. Examples 1 and 2 below are focused on lower levels of thinking. 

Example 1

Here is an example of an explicitly communicated lower level objective:

	“Today we are going to write the definition of a simile and identify two examples from the poem we just read.”


This objective has an easy-to-grade and easy-to- observe outcome. The student is going to demonstrate his or her understanding of a simile. This lesson is probably a prerequisite to another more complex objective leading to the application of simile.

Example 2

Here is an example of an explicitly communicated lower level objective:

	“Today we will be looking at words that have multiple meanings. We will select the definition in the dictionary that is closest to the meaning of the underlined words in context. Please record the dictionary definition under the sentence in which the underlined word appears.”


This objective has a clearly defined outcome expressed with an observable verb. Once again, this lesson is probably a prerequisite to a more complex application of multiple meanings. Please note that the first sentence in this example is not the objective. It is an introduction. “We will be looking at words that have multiple meanings” does not provide an observable outcome. The second sentence is the true objective for the lesson.

Example 3

Here is an example of an explicitly communicated higher order objective:

	“Today we will be creating a graph that illustrates how classmates responded to a questionnaire about sports using the pie,
bar or line format. I have put together a rubric to assist you in completing this assignment.”


Applying an observable verb to a clearly defined outcome gives the students sufficient information about the expectations. Notice that since this project is so complex, a rubric has been provided as a reference and a guide.

Example 4

Here is another example of an explicitly communicated higher order objective:

	 “Today boys and girls we are going to write a paragraph about a character in the story we just read. First you will complete this graphic organizer. It will provide guidance in describing your character effectively. Then

you will be able to write the paragraph. Use this paragraph checklist when you do your final edit.”


The objective above is explicitly communicated because the outcome is clearly described using an observable verb.  The students will be expected to write a paragraph. In this example, the students will be writing a paragraph about a character (content) using a graphic organizer and checklist (process). The expectations for the completed assignment are clear because the objective is “explicitly communicated.” Explicitly communicated objectives have the three components below:


	The Three Components of a

Complete Objective

1.  Observable verbs

2.  Clear description of learning outcome

3.  Measurable standards


Bloom’s Taxonomy can assist in writing objectives. Observable verbs are arranged in order of complexity in thinking. Following is a list of observable verbs:
	Observable Verbs Arranged Using 

Bloom’s Taxonomy



	Evaluation

appraise, assess, justify, value, conclude, rate, value, measure, revise, choose, score, estimate, justify, discuss, debate, prioritize


Synthesis 

compose, create, design, formulate, invent, formulate, arrange, assemble, prepare, construct, collect, develop, organize, invent, pretend, integrate, rewrite, manage, revise

Analysis

outline, differentiate, compare/contrast, experiment, diagram, inspect, question, relate, solve, examine, criticize 

Application 

classify, dramatize, illustrate, produce, relate, solve, translate, interpret, apply, use, employ, dramatize, demonstrate, transfer, operate, solve, show

Comprehension


interpret, explain, predict, construct, discuss, describe, estimate, give examples, restate, tell, express, summarize, predict

Knowledge

match, identify, list, arrange, recall, memorize, locate, know, match state, recognize


Descriptor 2:  Sub-objectives are aligned and logically sequenced to the lesson’s major objective.

Once the objective is clearly defined, the next step is to develop the necessary sub-objectives. The selection of appropriate sub-objectives depends on the needs of the students, the complexity of the objective, and the content. There are three basic reasons for including sub-objectives:

· To review prior learning
· To teach a new sub-skill  

· To teaching a process that supports the main objective 

Example 1

	“Today we will be creating a graph that illustrates how classmates responded to a questionnaire about sports using the pie, bar, or line format. I have put together a rubric to assist you in completing this assignment.”


When looking at the objective above, several sub-objectives could be identified. In reality, the needs of the students would determine what sub-objectives to include. For this example, there are a few sub-objectives that would probably be included in this lesson so that all students could be successful:

· To understand how to apply the pie, bar, and line graph (prior learning)

· To be able to calculate results of surveys into percentages (prior learning)

· To be able to apply the rubric to your project (process)

Example 2

	 “Today boys and girls we are going to write a paragraph about a character in the story we just read. First you can complete this graphic organizer. It will provide guidance in describing your character effectively. Next

you can write the paragraph. Use this paragraph checklist when you do your final edit.”


This objective is very complex. It requires the student’s ability to do many things other than the main objective of writing a paragraph. To what degree the sub-objectives must be taught may vary. As one might expect, there are times when what appeared to be a sub-objective becomes the lesson’s objective based on the students’ needs. Here are a few of the identifiable sub-objectives for this objective:
· To apply a paragraph format (prior learning)

· To be able to apply the pre-writing graphic organizer (sub-skill)

· To be able to understand or access each item on the checklist (process)

Descriptor 3:  Learning objectives are: 

a. Consistently connected to what students have previously learned 

b. Know from life experiences 

c. Integrated with other disciplines
This descriptor is about making connections in learning. Referencing the state standards as presented under Descriptor 5 on the next page, can make meaningful connections. It is important to make such connections significant.  Nothing is more confusing to a student than superficial information and connections.

Descriptor 4:
Expectations for student performance are clear, demanding, and high.

When “explicitly communicating” the objective, of course it is clearly stated. What needs to be addressed here is the concept of whether it is demanding and of high quality. That can only be determined by the student’s response to the lesson. If the objective is too easy, it is not demanding. If the objective is too difficult, student success will be limited. It is important to look at assessment and other diagnostic methods for determining what to teach. By looking at the section of the handbook on student assessment, some information on assessment can be reviewed. 

To earn an exemplary rating on this indicator, the objective or sub-objectives must at some point be asking students to think at higher levels. Looking at the objectives below, which ones would be considered demanding?

Examples 

Basically, each objective below provides opportunities to practice with spelling words. What varies is the effectiveness of what the students are doing and how much they are asked to think.  Which objective would appear to be the most demanding?  Would it also be more effective in teaching the lesson?  There is no doubt that we must increase the opportunities for students to think.  This descriptor challenges us to examine each lesson.

Sample Objectives

· “Today we are going to write our spelling words five times each.”

· “Today we are going to look up the definitions of our spelling words, then write a sentence that applies the definition. After each sentence, write the word twice. Once, showing syllabification and once as it appeared in the sentence.”

· “Today we are going to work in pairs and practice spelling our words. Taking turns, one person is the teacher and reads the words as the other person role plays the students. Switch. Afterwards, you may self-check. For the words that you missed, team up and look the word up in the dictionary to build more meaning. Then do one of the following:


Spell the word in the air


Spell the word on the sandpaper


Spell the word on the mini-board

More about Clear Expectations 

Much has been presented on how to provide clear expectations regarding content.  Behavioral expectations must also be clearly stated.  As a general rule, such expectations are shared at each and every transition during the day.  Some teachers have developed short cuts on how to present this information.  For example, they have cards made up that communicate these expectations.  They simply post them as needed.  The following list represents the types of behavioral expectations to consider when creating a learning environment:

Talking
Who can the student talk to if they can talk?
Supplies 
What are the expectations for getting materials?
Movement 
Can students leave their desks?
Assistance
What do the students do if they need assistance?
Grouping
Do students work independently, in teams, or groups?
Example

	“Now that you know what our objective is let’s find out what the community expectations are.  For this objective we will be working independently.  I will pass out all of your supplies.  If you need assistance raise your hand and I will assist.  We will use passes for any other situation.”


Descriptor 5:  State standards are displayed and referenced throughout the lesson.  

Posting the Standards

Posting the state standards in the classroom provides the vision for why students are attending school. To derive full meaning from posting the standards, apply the following:

· Post the standards in language that the students will understand. In some cases, pictures or symbols may expand meaning for them. 

· Post the standards in big enough print that all students can read them from their seats. By doing this, the teacher can reference them any time and know that the students will understand and read them.

· Post the standards using some visual formatting such as webbing, mapping or any other meaningful graphic organizer. 

· Post anchor papers or examples of exemplary student work demonstrating what the standards mean. These exemplary pieces could be from former students. 
· Post class sets of papers that demonstrate the state standards in operation. Label the standard in words the students understand. This builds an understanding of what the expectations are.

Referencing the Standards

State standards are usually broad in scope. Before mastery of the standard can be accomplished, it is often necessary that students master many subordinate sub-objectives first. A metaphor provides an understanding of how the standards relate to teaching on a daily basis. A state standard can be compared to the main idea of a story, while the daily lessons represent the supporting detail. Therefore, by referencing to the state standards, the student has an opportunity to relate the lesson to the “big picture” and to prior learning. 

Students Take Responsibility

In one classroom, the teacher walked over to the standards and marked the date by the appropriate standard faithfully before each lesson. The students asked if they could do it. She agreed. Once the students took on the responsibility of identifying standards, she could focus on other things. She remarked one day, “If I forget about identifying the standards, my students remind me!” Another teacher shared that her students were talking at lunch one day about which standards had not been addressed in a long time. When they returned, they asked her if they could have lessons on those standards “soon.”  By referencing the standards, students can take on more responsibility because they know what they are expected to master.

Involving the Students

There are many ways in which students can be involved with the referencing process for the standards. The following suggestions have been effective in classrooms:

· A student is assigned the job of recording standards. After the lesson objective is identified, the student walks up to the standards and records a date in each section that is being addressed in the lesson. 

· Students may have the standards at their desks where they each individually record the date beside the standard(s) represented in the lesson for the day.

· Students record at the top of the assigned paper which standard(s) is being addressed during the lesson.

Some teachers record the standard(s) being addressed on each assigned worksheet. This helps when recording scores in the grade book as well. The more a teacher can document when and how the standards have been taught, the better. Parents, board members, principals, and other constituents are becoming increasingly insistent that there be evidence that the standards have been effectively taught.

Many schools are posting student work and identifying the standards that are represented in the display throughout the school. By providing this display of work, parents and other visitors have been able to understand and appreciate what is being taught. They have developed a better understanding about the complexities of teaching the standards. One principal remarked that this has been the greatest PR tool yet.

Example

	“Boys and girls we are going to be predicting how the story will end today by creating a timeline of the events that have already taken place. The ability to accurately predict helps us with our understanding. Does anyone want to point out which standard we will be addressing today?” 
(Student points to reading comprehension and then to prediction. She places the date on both sections of the web.) 
“That’s right. When we predict it helps us to understand what we read. It helps us put the pieces together.”


Descriptor 6:  There is evidence that most students understand the objective.

This descriptor is the most important one of all. No matter what we do or don’t do, if students don’t understand, then it is a waste of time and effort. Some time needs to be spent on how teachers can check to see if students understand what is to take place. The examples below demonstrate how teachers could check for understanding of the standards and/or the objectives. Of course, these methods could be used any time during the lesson.

	WAYS TO CHECK FOR UNDERSTANDING
Signaling


The teacher can design a signal that students can perform. The signal can demonstrate their understanding of what is taught. In this case, the teacher would be checking to see if the student understands the standard.

“Boys and girls, show me with your fingers. Is our objective going to help with 1, 2 or 3? 

(The standards would be numbered so student could respond.)

Mini-Boards


The teacher asks students to record the key words in the objective on their individual chalkboards. The teacher checks to see if students understand.

“Boys and girls, write down the key words that tell us what we are going to be doing today in math. Now show me.”

Journal


The teacher may have students record the objective on the paper or in a journal. This is particularly effective if students are asked to self-evaluate on how much they learned.

“Boys and girls, please record the objective for this lesson in your journal.  Remember, at the end of the lesson, I will be asking you to reflect upon whether you have mastered, learned, or been introduced to the information.”

Choral Response        

The teacher may wish to have students respond in unison. This is done most effectively using a short answer format.

“Boys and girls, I will read the objective for today. I will skip and take a pause with some of the words. I would like you to whisper the words I skip when I pause.”

Movement       

Some teachers have designed signals for some of the words from the standards. Students can respond using movement.

“Boys and girls, let’s use our motions and movement to remember our learning standard for today.  We are learning about reading comprehension (motion for reading comprehension) and prediction (motion for prediction).”

Paired Response        

The teacher can use paired learning teams to increase understanding of what the standard or objective of the lesson will be. 

“Boys and girls, tell your neighbor what the objective is for today. After you are finished, I will call on someone to tell me.”


Presenting Instructional Content 

Exemplary descriptors for presentation of content always include:

1. Visuals that establish the purpose of the lesson, preview the organization of the lesson, and include internal summaries of the lesson

2. Examples, illustrations, analogies, and labels for new concepts and ideas
3. Modeling by the teacher to demonstrate his or her performance expectations

4.  Concise communication

5.  Logical sequencing and segmenting

6.  All essential information

7. No irrelevant, confusing, or nonessential information

Descriptors 1, 2, and 3 relate to the ability to use visuals to assist in presentation.  These indicators are presented in depth because of how important they are to teaching.  

Descriptors 4-7 are similar in content.  Unless there is a specific body of knowledge, it is difficult to increase knowledge through cluster meetings.

Descriptor 1:  Use of visuals

The first item under this indicator refers to the effective use of visual materials to assist the learner in making connections with prior learning and in clarifying newly acquired concepts. Based on these indicators, there are two main applications for graphic organizers or visuals. 

Visuals that establish the purpose of the lesson, preview the organization of the lesson, and include internal summaries of the lesson:
A. Visuals that assist in the learning process

B. Visuals that organize information for the learner

Descriptor 2:  Examples, Illustrations, Analogies, and Labels for New Concepts 
and Ideas
Words, mental pictures, and other clarifying techniques simplify and organize new information for the learner. Application of the methods listed in this descriptor enhance learning in the following ways:

Examples

When presenting a new concept, carefully selected examples help students to understand information. For example, during a lesson about metaphors, the teacher provided many examples so students could understand. 

Illustrations

Providing an illustration of what is being studied helps learners. Before dissecting a frog, students studied an illustration depicting the internal organs. The illustration also demonstrated how to cut into the frog. 

Analogies

There are times when analogies clarify information for learners. To clarify the distances related to the solar system, a teacher introduced nine common spheres of similar proportions as the planets. She then took students out on the playground and had students arrange them at appropriate distances from the sun.

Labels

Labels help clarify information. Students were having a difficult time writing complete sentences so the teacher decided to have students label the parts of their sentences.  

Descriptor 3:  Modeling by the teacher to demonstrate his or her performance expectations

The ability to model the use of new information is one of the most important descriptors for this indicator. An effective teacher must be able to model desired outcomes. In order to model effectively, the teacher must be able to do the following:

A. Know exactly what the expected outcome is

B. Identify critical attributes of desired outcome

C. Create clearly defined steps so learners can achieve the desired outcome

A.  Know Exactly What the Outcome Is

Example
During an observation, a teacher asked students to draw a picture of two characters and compare their attire. Although she modeled several aspects of how students could approach the project, she did not give any information about what the finished project should look like or how it would be evaluated. In fact, the learning objective was unclear as well. After the lesson, she was disappointed with the student work. It was then that she realized that she had no purpose for the lesson.

B.  Identify the Critical Attributes of the Desired Outcome

Example

 A teacher was conducting a lesson on how to write a complete sentence. She did not know the critical attributes clearly enough to teach them so students were confused when she modeled how to write one. She underlined the subject and predicate, but failed to further define the two. By the end of the lesson, students were confused about the differences between verbs, predicates, nouns and subjects because the teacher never modeled them.


C.  Create Clearly Defined Steps
Example

 During the modeling process, the teacher must be able to define the many steps it takes to accomplish the expected outcome. In a math lesson, a teacher knew the answer to the division problem, but when she modeled the process, she could not effectively define each step in the process. She would place numbers in the problem and be unable to explain mathematically why she did it. This modeling attempt failed.

Each of the last four indicators challenges the teacher in the area of knowledge of content. If the teacher knows the content well enough to teach it, she or he will be able to earn a proficient or above rating on these descriptors. If observations identify these areas as deficient, the teacher will benefit from studying the content with a master teacher.

1. Concise communication

2. Logical sequencing and segmenting

3. All essential information

4. No irrelevant, confusing, or nonessential information

Questioning

Questioning is an art form that reveals a great deal about a teacher’s effectiveness. The rubric descriptors provide a basic framework for how to become proficient and above in questioning. The descriptors for questioning can be classified into three main categories:

A. Questioning descriptors that are procedural
B. Questioning descriptors that are content-related

C. Questioning descriptors that require a response from more than one student

Exemplary Descriptors for Questioning:

1. Teacher questions are varied and high- quality providing a balanced mix of question types:

a. Knowledge and comprehension

b. Application and analysis

c. Creation and evaluation

2. Questions are consistently purposeful and coherent.

3. A high frequency of questions is asked.

4. Questions are consistently sequenced with attention to the instructional goals.

5. Questions regularly require active responses.

6. Wait time is consistently provided.

7. The teacher calls on volunteers and non-volunteers, and a balance of students based on ability and gender.

8. Students generate questions that lead to further inquiry and self-directed learning.

A.  Procedural Questioning Descriptors

Several of the descriptors are focused on simple procedural operations that are easy to develop. These descriptors are:

1. A high frequency of questions is asked.
2. Wait time is consistently provided.
3. The teacher calls on volunteers and non-volunteers, and a balance of students based on ability and gender.

Developing proficiency with these indicators is most effectively done through individual observations with feedback.
B.  Content-Related Descriptors

Three descriptors listed for questioning are related to the intricate use of content information.  These indicators are:

1. Teacher questions are varied and high quality providing a balanced mix of question types:

· Knowledge and comprehension

· Application and analysis

· Creation and evaluation

2. Questions are consistently purposeful and coherent.

3. Questions are consistently sequenced with attention to the instructional goals.

C.  Questions Directed to More Than

One Student

The remaining descriptors are those focusing on dealing with more than one student at a time. The previous descriptors imply that one student individually is asked a question. Obviously, it is more difficult to pose questions that activate more students. When done effectively, questioning reaches a whole new level of effectiveness because all or most students are expected to respond. These indicators are:

1. Questions regularly require active responses.

2. Students generate questions that lead to further inquiry and self-directed learning.

Resource: Kagan Cooperative Learning provides an outstanding training program for increasing student participation in questioning at: http://www.kaganonline.com/Articles/index.html. 

	Activities and Materials 


Descriptors 1, 2 and 4-6 relate directly to the relationship of this indicator to the content being taught. These descriptors can be called the “content” descriptors. Descriptors 3, 7-9 and 12 relate directly to students. These descriptors can be called the “student centered” descriptors. Finally, Descriptors 10 and 11 relate to the use of materials and can be called the “materials” descriptors. 

Exemplary descriptors for activities and materials include all of the following:

1. Support the lesson objectives

2. Are challenging

3. Sustain student’s attention

4. Elicit a variety of thinking

5. Provide time for reflection

6. Are relevant to students’ lives

7. Provide opportunities for student-to- student interaction

8. Induce student curiosity and suspense

9. Provide students with choices

10. Incorporate multimedia and technology

11. Incorporate resources beyond the school curriculum texts in addition; sometimes activities are game-like, involve simulations 

12. Require creating products, and demand self-direction and self-monitoring

Descriptor 1:  Content-Related Descriptors for Activities and Materials

1. Support the lesson objectives

2. Are challenging
3. Elicit a variety of thinking
4. Provide time for reflection
5. Are relevant to students’ lives

Cluster time can be used to increase proficiency for any of these descriptors related to content when directly aligned to a specific student need. The best way to do this is after a content area and objective have been selected. Once that is done, these indicators can serve as a checklist when completing a lesson plan. 

Example

A teacher assessed students and realized that they were unable to use guide words in a dictionary. Not only was this a practical skill, but also a skill tested on the standardized test. Her objective was: “Boys and girls, by the end of this lesson you will be able to find words in a dictionary using guide words.” Next, she looked at the descriptors related to content when she began to design her lesson. She designed her lesson with several activities: 

· Children were to work in pairs and place words in alphabetical order. 

· Children would think of one word that could appear between sample guide words.

· Children would work in pairs and locate words in the dictionary without looking beyond the guide words.

· Children would look up spelling words using guidewords.

After she designed the activities, she used the checklist to be certain that students were involved in the necessary descriptors.

Example of Using the Activity Checklist

1. Support - The activities supported the objective.

2. Challenging - Since students were assessed and it was determined that they did not use guide words, this lesson provided challenges. By restricting the student to the use of guide words only in one of the activities, she felt that students were even more challenged.

3. Thinking - She determined that she would need to develop several questions that challenged students to think at a higher level. One question she was sure to ask was: “Why would it be a good idea to get in the habit of using guide words?” 

4. Reflection - There was no reflection in the lesson. She finally determined that a very important time for students to reflect would be at the end of the lesson, so she added: “Think about guide words.  How will they help you in the future?”
5. Relevant - This lesson was developed to assist students in their spelling so relevance was obvious for students. The teacher planned on stressing this connection to the classroom.

A. Student-Centered Descriptors for Activities and Materials

1. Sustain student’s attention
2. Provide opportunities for student-to-student interaction
3. Induce student curiosity and suspense

4. Provide students with choices
5. Require creating products, and demand self-direction and self-monitoring

For the most part, these indicators focus directly on what the students are doing. Classroom observations of exemplary teachers implementing lessons that demonstrate these descriptors provide the best learning for cluster members. When beginning to develop these skills, teachers can ask the questions below as they observe a lesson or after they teach a lesson themselves.

Questions to Ask When Increasing Student Participation

1. Student’s attention

When did I maintain all students’ attention during the lesson? (list)

2. Student-to-student interaction

When did I allow for meaningful student-to-student interaction? (list)

3. Student curiosity

When did I deliberately set the conditions for student to demonstrate curiosity?

4. Choices

When did I provide students with significant choices related to the content?

5. Creating 

When did children create and self-monitor their own learning?

Example

One teacher reflected upon each lesson after school by using the questions above.  She noted that consistently she could not think of many instances when students made significant choices. The following week she added two opportunities for students to make significant content-related choices:  One, students could develop a summary using any media. Two, students were able to choose whether to write prose or poetry for an assignment. During her reflection, she admitted that she saw some enthusiasm expressed by several of her students who were otherwise passive. She decided it was “worth it” to add student choices.

C.  Materials Descriptors

1. Incorporate multimedia and technology

2. incorporate resources beyond the school curriculum texts in addition, sometimes activities are game-like, involve simulations

These descriptors provide an understanding that the teacher must continually expand his or her use of materials that enhance and support learning. Cluster time should be spent on sharing materials that inspire student success. A teacher must apply materials wisely. When referring to materials and media, too much can produce student confusion, yet too little can produce disinterest. The key to successful implementation of materials can be exemplified by this question: “Did I enhance learning by using the materials and media that I selected?”
Grouping Students
It is difficult to separate Activities and Materials from Grouping Students. The relationship between these two indicators is obvious. Therefore, it is natural to first become familiar with Activities and Materials before learning more about Grouping. This indicator has five very important descriptors. If adhered to, students will be meaningfully engaged in learning. 

Descriptors 2, 3 and 4 focus on structuring learning groups, while indicators 1 and 5 focus more on the relationship of grouping to the actual content being taught.

1. The instructional grouping arrangements consistently maximize student understanding and learning efficiency.

2. All students in the group know their roles, responsibilities, and group work expectations.

3. All students participating in groups are held accountable for group work and individual work.

4. Instructional group composition is varied to best accomplish the goals of the lesson.

5. Instructional groups facilitate opportunities for student to set goals, reflect on, and
evaluate their learning.

A.  Structuring Learning Groups

Indicators 2, 3 and 4 focus on structuring learning groups. For teachers learning how to implement grouping that enhances learning, these descriptors are a good place to start when planning.  

1. All students in the group know their roles, responsibilities, and group work expectations.

2. All students participating in groups are held accountable for group work and individual work.

3. Instructional group composition is varied to best accomplish the goals of the lesson.

When placing children into groups, the teacher must be able to assure that every student is actively engaged. This can be done by clearly defining the roles and responsibilities.

Example: Roles and Responsibilities

During an observation, a teacher placed students into learning groups. She assigned four roles to groups of four students. Unfortunately, two of the roles were so contrived that students perceived them as purposeless. The roles of “time manager” and “encourager” had no relevant responsibilities. When she walked around, about half the students were not engaged in the activity. 

The next time this teacher tried grouping, she looked at the team goal and identified all of the components needed for successful completion.  By modifying the final goal, she was able to divide the “work load” evenly. To address roles, she used a rotation plan for the leadership. In addition, she taught them how to use a round robin approach to participation. This time, when she walked around, she noted full participation. 

Example: Work Expectations and Accountability

During another observation, a teacher implemented group learning using centers. She often did this but complained about the noise. When her classroom was observed, it was evident how she could increase proficiency. Children moved from one center to another when the bell rang. There was no expectation for what the students were to accomplish at the centers. At once she realized how important it was to have clear expectations and accountability for what students did in groups independently. By answering the following questions, she was able to construct reasonable outcomes for each center. She also provided feedback on student performance as well. A chart was placed at each center as well. This chart provided ongoing feedback to students about what they needed to accomplish. The teacher was able to provide valuable information to the parents as well.

Questions to Ask When Designing Accountability
· What outcome do I expect students to accomplish by the end of each group session?

· How will I provide quality feedback on progress? By group? By individual?

· How will I record this information in a grade book and/or student record?

· Is this work expectation appropriate for small group? Whole group?  Individual?

Example: Group Composition

There must be a rationale for why students are grouped together. There are grouping patterns, including:
· By heterogeneous or homogeneous grouping of ability

· By demographic balance

· By interest

· By ability to focus

· By ability to communicate

· By language acquisition levels

B. Content and Grouping

1. The instructional grouping arrangements consistently maximize student understanding and learning efficiency.

2. Instructional groups facilitate opportunities for student to set goals, reflect on, and evaluate their learning.

Grouping should provide support for learning the objective. Cluster time can be spent discussing ways to involve students in their own learning. Descriptor 1 is the most important one. If grouping does not increase, enhance, or expand learning, effectiveness must be examined.

Example

During an observation, a classroom was engaged in cooperative learning. Every student was engaged in activity. However, when asked what they were accomplishing, they could not answer. They could explain what they were doing at the time, but had no idea what the activity had to do with their reading lesson. When asked, the teacher replied that she was not trying to “maximize student understanding,” but rather to have fun. Later, she developed an activity for the next day that provided both fun and student learning.

Academic Feedback
Exemplary Descriptors for Academic Feedback 

1. Oral and written feedback are consistently academically focused, frequent, and 
high-quality.

2. Feedback is frequently given during guided practice and homework review.

3. The teacher circulates to prompt student thinking, assess each student’s progress, and provide individual feedback.

4. Feedback from students is regularly used to monitor and adjust instruction.
5. Teacher engages students in giving specific and high-quality feedback to one another.

This indicator can be divided into two main areas of focus. The first area of focus relates to the quality of the feedback (A). Descriptors 1 and 5 reference the need for quality. Descriptors 2-4 reference feedback within the context of the classroom (B).

A. Feedback Descriptors Focused on Quality 

The checklist below provides information that helps teachers develop the ability to provide high-quality feedback. The rubric references “high quality” feedback in two descriptors (1 and 5). Without consensus on what high-quality feedback is, the rubric cannot be scored accurately. There are many instructional leaders who feel that a classroom observer should be able to “guess” what the objective for the lesson is by simply listening to a teacher’s feedback during a lesson. Such precision must be developed using the criteria below.

Checklist for Determining Quality of Feedback

· Feedback relates to the lesson objective or sub-objective.

· Feedback causes students to think.

· Feedback is specific.

· Feedback is timely.

· Feedback is varied to meet the unique needs of the students and classroom.

Example

The objective of a lesson was: “Boys and girls, today you will learn about one way to form a paragraph. We formulate a topic sentence and at least three supporting sentences. Then we end the paragraph with a summary statement.” She provided a graphic organizer after they collectively developed a topic sentence. While children wrote the supporting detail independently, she provided feedback. The following feedback was recorded:

· “Marie, very nice sentences”"

· “Henry, your first detail is a complete sentence. That’s just great. Look at your second detail. What can we add to make a complete sentence?”
· “Louise, if you would like more inspiration, let’s look at the story for paragraph details. Good. It's right there. I think you will find some great material for writing details.”
· “Jamie, you have three details that will make a great paragraph, what will make a good summary statement?”
B. Feedback Descriptors Focused on the Context of the Classroom

The descriptors (2, 3, 4) cannot be evaluated outside the context of the classroom. Therefore, if developing proficiency in these areas, classroom and videotaped observations can provide learning opportunities for teachers. 

Lesson Structure and Pacing

This indicator blends time and form as it applies to instruction. The second descriptor refers to lesson structure. Descriptors 1, 3, 4 and 5 focus on how time is used during instruction.

Exemplary Descriptors for Lesson Structure and Pacing
1. All lessons start promptly.

2. The lesson’s structure is coherent, with a beginning, middle, end, and time for reflection.

3. Pacing is brisk and provides many opportunities for individual students who progress at different learning rates.

4. Routines for distributing materials are seamless.

5. No instructional time is lost during transition.

Descriptors Focused on Time/Pacing

Cluster time can be used to create options for saving instructional time. The rubric indicator focuses on the following issues associated with instructional time:

· Prompt start
· Different learning rates
· Seamless routines
· Smooth transition
Starting promptly, building smooth transitions, and developing seamless routines can be done with practice and careful planning. The greatest challenge presented in this indicator is the ability to provide enough time so that all students of varying rates of learning can complete each learning task. 

Motivating Students, 
Teacher Knowledge of Students and Teacher Content Knowledge
The three indicators above rely upon the teacher’s pre-existing knowledge of her students and the content he or she teaches. It is assumed that a great deal of cluster time is spent on learning more about the content that is taught. 

The descriptors that are bolded represent those areas affected by what the teacher knows about content. If the teacher understands the content he or she teaches, these are the descriptors that will reflect it. On the other hand, if a teacher does not know the content well enough to teach it, these are the descriptors that will demonstrate unsatisfactory performance. 


Exemplary Descriptors for Motivating Students
1. The teacher consistently organizes the content so that it is personally meaningful and relevant to students.

2. The teacher consistently develops learning experienced where inquiry, curiosity and exploration are valued.

3. The teacher regularly reinforces and rewards effort.

Exemplary Descriptors for Teacher Content Knowledge

1. Teacher displays extensive content knowledge of all the subjects she or he teaches.

2. Teacher regularly implements a variety of subject-specific instructional strategies to enhance student content knowledge.

3. Teacher regularly highlights key concepts and ideas and uses them as bases to connect other powerful ideas.

4. Limited content is taught in sufficient depth to allow for the development of understanding.

Exemplary Descriptors for Teacher Knowledge of Students

1. Teacher practices display understanding of each student’s anticipated learning difficulties.

2. Teacher practices regularly incorporate student interests and cultural heritage.

3. Teacher regularly provides differentiated instructional methods and content to ensure children have the opportunity to master what is being taught.

A Checklist for Determining a Teacher’s Knowledge of Content

	Descriptor

The teacher knows content well enough to:
· Make it personally meaningful and relevant to students

· Include inquiry, curiosity and exploration 

· Display extensive content knowledge 

· Implement a variety of subject-specific instructional strategies 

· Highlight key concepts and ideas, and make connections 

· Develop understanding in sufficient depth 

· Differentiate instructional methods and content 
	Examples From Observation


Thinking


Thinking is something that should and can apply to every lesson a teacher teaches.  To assess thinking, TAP Certified Evaluators are not looking for each thinking behavior to occur in every lesson, but instead are looking for the occurrence of all behaviors over the course of multiple observations during the school year.  This means that maybe one lesson has two types of thinking during an observation visit. On another visit the teacher teaches a different type, and so on. 

Descriptors 1-4 discuss the four types of thinking that TAP teachers are expected to implement regularly and consistently.  These thinking types were compiled based on twenty years of research by the most prominent psychologists in America.

Exemplary Descriptors for Thinking

1. Analytical thinking where students analyze, compare and contrast, and evaluate and explain information
2. Practical thinking where students use, apply and implement what they learn in real- world scenarios

3. Creative thinking where students create, design, imagine and suppose
4. Research-based thinking where students explore, and review a variety of ideas, models, and solutions to problems
5. The teacher provides opportunities for students to generate ideas and alternatives.

6. The teacher provides opportunities where students analyze problems from multiple perspectives and viewpoints.

7. The teacher provides opportunities for students to monitor their thinking to ensure that they understand what they are learning and are aware of the learning strategies that they are using.

Descriptor 1:  Analytical thinking where students analyze, compare and contrast, and evaluate and explain information.

Most teachers focus only on analytical thinking in their classrooms.  This type of thinking demands that students analyze, evaluate, and explain phenomena.  Analyzing, evaluating, and explaining information is a skill that applies to all disciplines and is critical for an informed and educated society.

Example: Analytical Thinking

In language arts a third grade class is reading Charlotte’s Web.  Through a Venn Diagram, the class compares and contrasts Wilbur’s personality traits with those of Charlotte.  Next, the teacher asks the students to analyze the text and find specific words that provide evidence of the character traits the child listed.  For the final part of this assignment, the teacher asks students to explain why Charlotte chose to help Wilbur and what each child would do if he or she were Charlotte.

Descriptor 2:  Practical thinking where students use, apply, and implement what they learn in real-world scenarios.

Many students often do not see the connections between what they learn in school and how they can use this knowledge in the real world.  Teachers who integrate practical thinking into their teaching, design learning activities where students are forced to use and apply concepts and ideas that they learn.  

Example: Practical Thinking

A third grade teacher is working on measurement.  Often teachers have students measure various objects in the room.  While this has children apply the concept of measurement, the utility and relevance of how measurement works in the real world is not clear.  This third grade teacher informs students that they will be building tree and plant boxes throughout the school.  These planters will be various shapes and sizes and will require students to not only measure and cut different pieces of wood to build them, but also to estimate the sizes of the correct plants and bushes to put in them.   

Example 2:  Practical Thinking
A fifth grade classroom is fed up with the cafeteria food and they have decided to do something about it.  First, they research what the necessary requirements are for a healthy lunch.  Next, they design a menu for two weeks.  Finally, they create the shopping list and pricing list to ensure that the lunches they are requesting are affordable.  After working through each of these issues, the fifth graders present their menu, shopping list, and pricing list to the school board.  Their proposal is negotiated and some items on the menu change. 

Descriptor 3:  Creative thinking where students create, design, imagine, and suppose.

Elementary school children have wonderful imaginations and love to create, design, and invent things.  In school, however, they are often told to follow strict rules, adhere to criteria and provide the correct answer, not necessarily the most creative one.  By teaching students to create, design, and imagine, teachers prepare students for the flexible and creative thinking they will need to exercise later in life. To think of ideas for students to create and design, use your state standards as a springboard. 

Example:  Create and Design

· Design a food chain with imaginary animals.  Provide a rationale for where each animal fits.

· Create a survey to determine the favorite food of third, fourth and fifth graders.   

· Design a new playground for the school and make sure your drawing is to scale.

· Rewrite the Bill of Rights.

· Create a classroom constitution.

· Create a three-dimensional map of your state. 

· Suppose George Washington was never born.  Write about how America might be today without him.
Descriptor 4:  Research-based thinking where students explore and review a variety of ideas, models, and solutions to problems.
In the midst of the information age, students need to know not only how to research to find information, but also how to review a variety of ideas and come to solutions that are well- supported and make sense.  

Example:  Research-based thinking

· Research six different professions and describe the benefits and pitfalls of each.

· Research three sources of alternative energy and, based on your analysis of each, recommend the most fruitful source.

· Research the staple foods from countries in three different continents, and describe why those foods are so pervasive.

Descriptor 5:  The teacher provides opportunities for students to generate ideas and alternatives.

One attribute of sound thinking and creativity is the ability to generate many ideas and consider many alternatives and possibilities.  This type of thinking is rarely employed in classrooms, but there are some simple ways to provide for students to generate lots of ideas and consider alternatives in nearly every subject.

Example: Generating Alternatives

Before reading a selection on deserts, a third grade teacher asks her students to independently list on a sheet of paper all the desert plants, animals, and attributes of the desert that they can think of.

When solving a fraction problem, a fourth grade teacher asks students to generate three different ways to represent their answer.

A fifth grade teacher has students conduct experiments about which variables lead to maximum plant growth.  One group tests different types of light, one tests different types of liquids, one tests different types of soil, and one combines what student’s hypothesize to be the best of each.  In this example, students not only generate ideas about which variables to test, but also consider many alternative explanations.

Descriptor 6:  The teacher provides opportunities where students analyze problems from multiple perspectives and viewpoints.

This descriptor, much like Descriptor 5, applies to many disciplines.  As children get older, if they do not learn to consider other peoples’ points of view, and are not provided with opportunities to look at problems from several perspectives, their thinking is severely restricted.  Getting kids to consider multiple perspectives is quite natural in social science, language arts, art, and science.  It is more difficult, but not impossible in math. 

Example:  Multiple Perspectives

A fourth grade class studies the Civil War by reading letters from soldiers from the North and South.

A third grade class studies predominant symbols in Western art and Eastern art.

A fifth grade class conducts a survey on children’s favorite sports, then analyzes the data by grade level, gender, and race.

Descriptor 7: The teacher provides opportunities for students to monitor their thinking to ensure that they understand what they are learning and that they are aware of the learning strategies they are using.
Research has shown that monitoring and thinking about one’s thinking leads to better academic performance, behavior, and on-task engagement.  There are many ways in which teachers can be explicit about reminding children what learning strategy to use, when to use it, and how students can begin to use it on their own.

.  
Example:  Monitoring Thinking

When reading, a first grade teacher stops at critical points in the passage and reminds students that good readers summarize what they have read.  She models how to summarize and later calls on students to engage in this behavior.  

Over the course of the year, the teacher models her thinking out loud for students.  As the teacher reads, she says, “I’ve read a lot here.  I better stop to summarize so I can remember and use what I am learning.”  

The first grade teacher makes her thinking explicit in the same way when she clarifies words she does not understand.  She reminds students as they read that good readers clarify words that they do not know or understand.  As she reads, she stops and says to herself, “I don’t understand this word, let me look for context clues, let me ask a partner, let me go to the dictionary, or let me make a note of it and return to it later.” 

Problem Solving

Exemplary Descriptors for Problem Solving
Developing multiple skills at problem solving enriches the learner’s ability to manage complex tasks and higher levels of learning.  By providing opportunities for students to practice many different approaches to solving problems, the teacher empowers the student with an important life skill.  The Teaching Standards address the following problem solving types:

1. Abstraction

2. Categorization

3. Drawing Conclusions

4. Predicting Outcomes

5. Observing and Experimenting

6. Justifying Solutions

7. Improving Solutions

8. Identifying Relevant/Irrelevant Information

9. Generating Ideas

10. Creating and Designing

Descriptor 1:  Abstraction
Abstraction is the process of leaving out of consideration one or more properties of a complex object so as to attend to others.  When the mind considers the form of a tree by itself, or the color of the leaves as separate from their size or figure, the act is called abstraction. This is true as well when the mind considers whiteness, softness, virtue, and existence, as separate from any particular objects. 

Abstraction is also applied when students take the key components or ideas occurring across given examples and use that idea to solve a new problem.

Example 1:  Abstraction

After reading Rumplestiltskin, Hansel and Gretel, and Little Red Riding Hood, students will create a list of four qualities that define “fairytaleness.”
Descriptor 2:  Categorization

Students analyze information, classify it and sort it into meaningful categories.

Example 1:  Categorizing

Students sort key vocabulary words into one of three areas: 

· Words I Don’t Know at All

· Words I Have Seen but Don’t Know the Meaning

· Words I Think I Know the Meaning

Example 2:  Categorizing

In math, students are studying polygons.  They will first define the essential characteristics of a polygon, then sort the following list into examples and non-examples of polygons.  Essential characteristics are “closed, plane figure, straight sides, more than 2 sides, 2-dimensional, and made of line segments.”
Circle 


Cone

Cube


Cylinder

Heptagon


Hexagon

Parallelogram 

Pentagon

Quadrilateral

Ray

Rectangle 


Rhombus

Sphere


Square

Square


Trapezoid

Descriptor 3:  Drawing Conclusions

Students draw conclusions based on data presented to them in many forms, viewpoints, perspectives, and quality. 

De Bono (1994) states that there are three levels of conclusions at which the mind can arrive:

1. A specific answer, idea or opinion
2. A full harvesting of all that has been achieved, including, for example, a listing of ideas considered
3. An objective look at the “thinking” that has been used
Example 1:  Drawing Conclusions

Examples of each of the three levels are represented below.

After reading and discussing the events leading up to the Boston Tea Party, students will:

1. Write a paragraph expressing which one event had the greatest impact on causing this insurrection.  

2. Debate, then decide which one event had the greatest impact on causing this insurrection, then prepare a written summary with careful notes of all major points.

3. After hearing debate and deciding which one event had the greatest impact on causing this insurrection, students will write a reflective paragraph as to the process they went through in making their final decision.

Example 2:  Drawing Conclusions

Student teams shop for the best buy on candy at the local grocery.  Students gather prices, size/weight of packages and desirability of the candy.  Each team computes price per ounce/gram and where each falls on a 1-10 desirability list with 10 the most desirable.  They then analyze their data and determine which candy is the best buy for their team.

Descriptor 4: Predicting Outcomes

Students make predictions, and then test the validity of those predictions.

Example:   Predicting Outcomes
Students are reading A Rat’s Tale, by Tor Seidler, about two young rats from different socio-economic levels, whose true love must endure all kinds of adventures and challenges.  When Montague decides to save the wharf, students predict and record in their reading journals some possible scenes that may unfold in the story and whether Montague will be successful.  

Descriptor 5:  Observing and Experimenting

Children observe, record, code, and measure.  Children develop hypotheses, instruments, then collect and analyze data.

Example:  Observing and Experimenting
After a study of yearly weather patterns, students will keep daily weather records for one month, noting the date, type of weather, temperature, and amount of precipitation.  They will create their own rain gauges to measure the precipitation.
At the end of the month they will determine the median and mean for temperature and precipitation.  Using this data and their knowledge of yearly weather patterns, they will hypothesize whether the medians and means for the next month will be the same, higher or lower.  At the end of the second month, students will again analyze their data, compare to the previous month, and either confirm or refute their hypotheses. 

Descriptor 6:  Justifying Solutions

Children analyze several possible solutions, select in their opinion the best solution, and justify why that solution is best and why other solutions are less adequate.

Example 1:  Justifying Solutions

After studying the Civil War, students will write editorial articles supporting the Confederate stand.  

Example 2:  Justifying Solutions
Students will solve math problems and prove to a partner that their answers are correct.  Here is one example:

“If you were to construct a 6 x 6 checkered square, how many total squares would there be?”  (Hint: How many 1 x 1 squares, 2 x 2 squares, 3 x 3 squares are present?)

Descriptor 7:  Improving Solutions

Children are given a solution to a problem, and asked to suggest methods for improving it. 

Example:  Improving Solutions

The students have read a series of Nate the Great mysteries stories.  There is a discussion of weak and strong endings.  Pairs of students choose one to reread together what they feel has a weak ending.  Together they rewrite the ending to give a better explanation that solves the mystery.

Descriptor 8:  Identifying Relevant/Irrelevant Information

Children are given relevant and irrelevant information needed to solve a problem.  They identify relevant information and use that information to solve a problem.

Example:  Identifying Relevant/Irrelevant Information
Students reread the fairytale, Goldilocks.  They are then asked to fill in a T chart with evidence from the story that is relevant/ irrelevant to whether or not Goldilocks is a criminal and should be arrested.  They then render their verdict.

   Evidence of Guilt | Irrelevant Evidence 

 
Descriptor 9:  Generating Ideas

Children are given ill-defined problems and taught to look for analogies, to brainstorm, and generate idea lists, and create representations to come up with viable solutions.

Example:  Generating Ideas

Students are in small groups and are presented with the following information after the study of the geography of the Southwest U.S. and the water cycle in science:

“It is the year 2010.  The Colorado River, which in the past has been a major source of water to Southern California, has dried up.  How can we replace this critical source of water?”
Students will generate as many possible solutions as they can, order them from most effective to least, and provide reasoning for deciding which would be their first and last choices.
Descriptor 10:  Creating and Designing

Children are asked to create or design a product, experiment, problem for another student to solve or evaluate (e.g. video, cartoon strip, presentation, software application, etc.).
Example 1:  Creating and Designing

Students read The Legend of Jimmy Spoon by Kristiana Gregory.  Since this book lacks a map, students will create one showing the locations Jimmy visits with his adopted Shoshone tribe. They can begin with a generic map, which includes Utah, Idaho, Montana and Wyoming to trace Jimmy’s travels throughout the book.  

Example 2:  Creating and Designing

Fourth grade students create tutorials in PowerPoint to teach their second grade partners basic information about the continents.  Presentations must be at their partner’s reading level and include a mini quiz at the end. 

The Learning Environment
This section includes resources and information on the four areas of the Teaching Standards under The Learning Environment.
· Expectations 

· Managing Student Behavior 

· Environment

· Respectful Culture

Also included are suggestions for cluster group activities, discussions, and peer coaching ideas to consider.

Resource:
TESA: Teacher Expectations and Student Achievement is a program first developed in the 1980’s that still has a strong following.  It is a peer-coaching model that outlines specific teacher behaviors to target in a very user-friendly peer-coaching model.  Many of the behaviors TESA addresses relate directly to the learning environment.  Ordering information for the notebook:

Teacher Expectations and Student Achievement (TESA)

Phi Delta Kappa International 

ISBN 9991723307

Expectations

Exemplary Descriptors for Expectations
1. Teacher sets high and demanding academic expectations for every student.

2. Teacher encourages students to learn from mistakes.

3. Teacher creates learning opportunities where all students can experience success.

4. Students take initiative and follow through with their own work.

5. Teacher optimizes instructional time, teaches more material, and demands better performance from every student.


	
Managing Student Behavior 


Exemplary Descriptors for Student Behavior 

1. Students are consistently well-behaved and on task.  
2. Teacher and students establish clear rules for learning and behavior.
3. The teacher uses several techniques such as social approval, contingent activities, and consequences to maintain appropriate student behavior.

4. The teacher overlooks inconsequential behavior.

5. The teacher deals with students who have caused disruptions rather than the entire class.

6. The teacher attends to disruptions quickly and firmly.
Resource:
Managing student behavior has generated a huge proliferation of books and workshops.  A good Web site for basic tips and information is Adprima at www.adprima.com/managing.htm.   LEARN North Carolina also has great suggestions on classroom management at www.learnnc.org/newlnc/carepak.nsf.

Environment                                    

Exemplary Descriptors for Environment 

The classroom:

1. Welcomes all members and guests
2. Is organized and understandable to all students
3. Supplies, equipment, and resources are easily and readily accessible
4. Displays student work that frequently changes
5. Is arranged to promote individual and group learning
LEARN North Carolina has a great section on tips for creating a positive physical environment at www.learnnc.org/newlnc/carepak.nsf/doc/module2.  The following checklist from the site can be used for self-evaluation of a classroom’s environment.

· Various areas of the classroom are created for use in a variety of activities. 

· Desks or general seating is arranged so that the teachers can easily get to each student. 

· The lighting in the room is adequate. 

· The room temperature is generally moderate to cool. Warm classrooms lead students to be more lethargic, inattentive, and consequently bored and disruptive. 

· The entrance to your room does not cause distractions to students during lessons. 

· There is a place in your classroom, away from the rest of the class, where you can have a private conversation or give a private reprimand to an individual student. 

· The blackboard is visible to all students during lessons and is clean and uncluttered. 

· Bulletin boards are attractive and not cluttered with “old work.”
· The room has just the amount of furniture that is functional and does not contain useless or nonessential furnishings. 

· The seating arrangement is designed in an orderly way so that the organization of the seats helps the students to feel more organized. 

· Study carrels are used only in conjunction with other types of seating arrangements. 

· Students are seated far enough apart so that innocent moves by students don’t distract other students. 

· Seats are arranged in such a way as to reduce traffic distractions. For example, as students get up to go to the bathroom or pencil sharpener, they do not overly distract students they pass. 

· Make sure that students have assigned seats, and don't allow them to constantly change their seats. 

	Suggested Activities and Discussion Questions on Classroom Environment

	

	Self-Observe or Peer Observe 

	· Is the room welcoming?  What evidence is there that indicates that it is?  

	· Is it conducive to student independence; e.g. can they get their own paper? Is the pencil sharpener located in a logical place?  

	· Are all the students’ work posted on the bulletin boards, or just the best?  

	· Is the room arranged to promote individual and group work?  Can the classroom accommodate different grouping patterns?

	· Is the information students need posted so they can use it?  E.g. the standards, the goals for the day, the schedule/agenda. 

	Discussion questions

	· What are the biggest challenges to having your classroom set up as you would like? 

	· What might be some solutions?

	· Have you had a student-specific environment challenge?  E.g. need for student to be separated; wheelchair accessibility.  How did you resolve it?

	· How do you plan your bulletin boards?

	· Share your best bulletin board ideas.

	Book Group

	· Classroom Spaces That Work (Strategies for Teachers Series, 3)

	
Clayton, Forton, and Lord

	
Publisher: Northeast Foundation for 
Children  ISBN 1892989050


Respectful Culture

Exemplary Descriptors for Respectful Culture
· Teacher-student interactions demonstrate caring and respect for one another.  

· Students exhibit caring and respect for one another.

· Teacher seeks out and is receptive to the interests and opinions of all students.

· Positive relationships and interdependence characterize the classroom.

Creating a positive classroom climate begins with showing respect to one another.  Teachers most often set this in motion when they develop a set of collaborative ground rules for their classrooms.  



	Peer Coaching/Observation Activities to Consider Related to a Respectful Culture

	

	Student behaviors:

	· Are the students empowered to make decisions?  

	· Are they are interdependent?  

	· Do they have opportunities to collaborate?  

	· Does the teacher always tell absolutely everything that they should do?

	Teacher non-verbal cues that indicate positive regard:

	· Tone of voice 

	· Eye contact

	· Forward lean toward student

	· Affirmative head nods

	· Smiles

	· Wait time

	· Proximity to student


	Suggested Activities and Discussion Questions on Respectful Culture

	Self-Observe or Peer Observe 

	· Are the students listening to each other?

	· Do they share their feelings and thoughts with each other?

	· Do they have eye contact with one another?

	· Do they interrupt each other?

	· How do they treat each other?  Do they use names? Or do they say “Hey kid”? 

	· Do students exhibit patience?  

	· Do they handle supplies in an orderly manner?  

	· How respectful is their tone of voice with each other?

	Study Group Subjects for study are:

	· Inclusion in the classroom

	· People First Language

	Discussion questions

	· What are effective and ineffective examples that demonstrate caring?  Use cartoons, role-playing, and different student scenarios to illustrate.  

	· How do we react to disrespect?  

	· How do students react to disrespect in our classroom?  

	· What are some role-playing scenarios in which we could have our students engage that would illustrate appropriate and inappropriate respect?

	· How do we handle wrong answers?  
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Level III:  Application (applying without understanding is not effective)





Construct a model to demonstrate using it.


Make a display to illustrate one event.


Make a collection about…


Design a relief map to include relevant information about an event.


Scan a collection of photographs to illustrate a particular aspect of the study.


Create a mural to depict…





Evaluate 


the Impact 


on Student Achievement





Level III:  Application (applying without understanding is not effective)





What is another instance of…?


Demonstrate the way to…


Which one is most like…?


What questions would you ask?


Which factors would you change?


Could this have happened in…?  Why or why not?


How would you organize these ideas?





Level II:  COMPREHENSION





Cut out or draw pictures to show an event.


Illustrate what you think the main idea was.


Make a cartoon strip showing the sequence of…


Write and perform a play based on the…


Compare this_____with____


Construct a model of __________.


Write a news report.


Prepare a flow chart to show the sequence…





Level II:  COMPREHENSION





Why are these ideas similar?


In your own words retell the story of…


What do you think could happen?


How are these ideas different?


Explain what happened after.


What are some examples?


Can you provide a definition of…?


Who was the key character?





Level I:  KNOWLEDGE (Recall)





Make a timeline of events.


Make a facts chart.


Write a list of…steps in…facts about…


List all the people in the story.


Make a chart showing…


Make an acrostic.


Recite a poem.





Level I:  KNOWLEDGE (Recall)





What is the definition for...?


What happened after...?


Recall the facts.


What were the characteristics of…?


Which is true or false?


How many…?


Who was the…?


Tell in your own words. 


Describe the…








LEVEL IV:  ANALYSIS





What are the component parts of…?


What steps are important in the process of…?


If…then…


What other conclusions can you reach about…that have not been mentioned?


The difference between the fact and the hypothesis is…


The solution would be to…


What is the relationship between …and…?











LEVEL IV:  ANALYSIS 





Design a questionnaire about…


Conduct an investigation to produce…


Make a flow chart to show…


Construct a graph to show…


Put on a play about…


Review…in terms of identified criteria.


Prepare a report about the area of study.





Level V:  SYNTHESIS





Create a model that shows your new ideas.


Devise an original plan or experiment for…


Finish the incomplete…


Make a hypothesis about…


Change…so that it will…


Propose a method to…


Prescribe a way to…


Give the book a new title.





Level VI:  EVALUATION





In your opinion…


Appraise the chances for…


Grade or rank the…


What do you think should be the outcome?


What solution do you favor and why?


Which systems are best?  Worst?


Rate the relative value of these ideas to…


Which is the better bargain?





Level VI:  EVALUATION





Prepare a list of criteria you would use to judge a… Indicate priority ratings you would give.


Conduct a debate about an issue.


Prepare an annotated bibliography...


Form a discussion panel on the topic…


Prepare a case to present your opinions about…


List some common assumptions about… Rationalize your reactions.





Level V:  SYNTHESIS





Can you design a…?


Why not compose a song about…?


Why don’t you devise your own way to …?


Can you create new and unusual uses for…?


Can you develop a proposal for…?


How would you deal with…?


Invent a scheme that would…
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Decision:  Cluster members decided to extend the cluster long-range plan on Cooperative Learning Groups with an emphasis on learning structures and instructional strategies that target reading/listening comprehension and vocabulary expansion, in order to increase student achievement in those areas.





Decision:  � Cluster members will use the Two-Word strategy with their students and track their progress using a checklist.  The master and mentor teacher will observe and give specific feedback to cluster members this week.








� Ongoing, applied professional growth can be defined as the segmented/sequenced learning of instructional strategies that develops teacher expertise through scaffolding support in context and measures success using student performance. 
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